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Communicacing Resulcs of Classroom Management Research

co Prqccicisﬁers

sinde 1977 che Classroom Organizarion and Effeccive Teaching

Projecc (COET) has focused 1ts classroom research effarcs or management

and orgamizacion in elementary and jun;or high school classrooms., The

goal of }ﬂET'S clasﬁroom wmanagement scudies @as been co Ldencify ceaching
Fid -

- L
behaviots chat contribuce co produccive learning eavironmencs, high

levels of studene engagement wich work, and studenc achievemznc. The
R aiatre 2
) .

évojecc ts currencly engaged in a series of experimencal studies 1n
classrooms Co vérify hypocheses generated from COET's descriptive and
correlatronal work. Our expertmencal scudies have necessitaced che
development of guidelines, case studies, and workshop accivicies designed

co help ceachers escablish and maincain well-managed classes,
' Two of five major objeccives ser out for the COET Projgcc n ;980
were "diiseminaricn of research results and applicacions to a varied
audience,"” 1ncluding school-based praccicioners, and "collaboracion wicﬁ
ocher 1mscicucions and agencies” (Research _and Developmenc Cencer for
Teacher Educaction, Noce 1). Scaff efforts co mfec boch %f chese
obj?cc1vea have resulced in che development of ° research-based workshop
accivities and presencacion macerrals on classrocom management.  These
accivities and macerials have been used wich a wide variety of audiences
1n response cto requests from educactional laboracories, various scace
agencies, professional associacions, and school discriccs. To the excenc
compattble with our overrldfhé commictment o complecion of ongoing

research, we have described our work and finH1ngs and shared experimencal

materials and workshop accivities wich practicionar groups concerned

C)
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aboumw classroom managemenc, It 1s hoped that this repor: wfll provide

. . !
tnformation for ochers planning workshops on classroom management. :
*
The objectives of this report are to describe recent dissemination
: : y ]

and collaboration effores of che COET Project, to provide é brief over-

view of COET research and findings in a form cthat m1%Lt be- easily
communicated to practitioners in a workshop bett1né, Lo make-recommgnda?
tions on organizing workshops on classroom managemeat blsed on COET's
experiences, and to provide materials and activities that can be used

directly in teacher in—service accivities or that can be used as models

. for local development of similar materials. The body of/ the report will

. . . 1 -
be organized into three sections. The firsc section will consist of an
overview of COET's classroom management .studies, rncldding our current .

4
experimental study in 4l elementary classes 1n a uewly desegregated

setting. The second section will present some genefal recommendations
for organizing research-based workshops on classroom Fanagement, based on
the COET Project expertencés, This section will #lso describe recent
COET presentatfbns and audiences and will discuss evaluations and
feedback received from Cthose ;essiOns. The cthird zection of the report
will consist of materirals and guidelines for 13 specific teacher workshop
activitles on classroom management and organlzation, with direcrions for
conduct ing each activity. In appendices to the ;eport, readers will find
a set of duplication copres of handouts to be used with the 13 suggested
activitles, and a comprlacion of evaluarions obtained from different COET

presentations and workshops.

Classroom Managemeat Studies

Findings of much of the research on teaching effectiveness during

the last 15 years have reinforced two faces: That classroom management

2 3
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15 a-very wportant component of effective ceaching and that che begin-
ntng of the school year 1s a ccucral cime for che escablishment of good
classroom management. Reviews of studies hrghlighting the tmportance of
crme use in che class, ceachec leadership role and management behavior,
and beginning school aspects of management have been comprled by Duke
{(1979), Denham and Lieberman (1980}, Good (1979), and Emmer and Evectson
(1981).

COET has completed two descriptive studies on clessroom Mmanagemenc,
the Classroom Organtzatron Study (COS) and the Junioc High Classroom
Ocganizaction Study (JHCOS). Both of chese studies were designed to find
out what ceachecs do to escablish good learning environmencs 1in thelir
cla;ses~ac the beginning of the school year, and how cthey max&taxn good
management chroughout che ﬂfear. Table | summarizes facts about che
pobulac10hs-and data bases for both of chese scu&xes. The C0OS was a
study of a 27 self~-conctained elemencary élasses locared in eight Ticle I
or near Title I schools in a layge urban school discricc. ‘dTeachers
parcxczpat;ng‘xn the study had .from zero to 30 years experience. Each
class was observed eight or nxn; times during che firsc 3 yeeks of
school, including eicher che frrst or che spcond éorning of school. In
addition, beginning in November, each class was‘éeéh approximacely every
3 weeks until che end of school, for a cocal of approximately 16 observa-
tons lascing about 2 hours each per class. ~ The follo@xng year, the
JUCOS was conducced 1n 1l junior high school;, all of the junior high
schools 1n a large urban dlscrjcc. A rocal of 51 mathemacics énd English
teachers participaced, providing 102 ¢lasses. Teachers agreed to have
two of their classes observed bv a crained resea cher on the firsc daz of

school and about 13 (imes throvughout the ¥Year. At the end of the JHCOS,
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over 1,400 hours of classroom observation data had beea collected 1n
junior high classes.

In both cthe C08 and the JHCOS, observers were trained to raxe
narrative records describing all the svents relating to organization and
management of classrooms. The rarratives addressed specific questions
about organization and management, materials, activitles, and Leacher-
puprLl contaces. In addicion, rche observers compleged student task
engagement ratings every 15 minutes, Afrer leaving che. classroom,
observers also completed some ratings of specific reacher and student

behaviors. Observers comptled activicy logs showing how cime was

allocated among acrivities 1n the class. Addirional informaricn was

~+

obrained from teacher interviews and <questionnaires, student ratings of
the teacher (in JHCOS only), and school records of students' achievement

scores, ot

In each study cwo groups of reachers were eventually 1idencified:
One group of very effective wanagers and a group of less-effecrive
managers. Effective reachers were identified on cthe basis of siudent

achirevement gains, as well as management criceria, such as' average

student engagement rates and ratings of amount of 1mappropriate or .
?f N :
disruptLiva student behavior. Classroom observation daca from the more-

.

effective managers' classes were compared with thosea of the less—effec—
tive managers, with particular atiention Lo whar teachers did ar Lhe
beginning of the school year to orgaulze and plan for classes, how they
taught thetr c¢lasses 1n the firse weeks ©of school, and how they
maiiLawned their management systems and organtzed instru~”*on later 1N
the year. wWith a few exceptions, results of the C0S and . JHCOS were

stmilay. In both studies, the good classroom managers showed evidence of

4 !l
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careful, devtailed planning of procedures and rules for their classes,
taught students expetted behaviors systematically, held students account—
able for completion of work, maintained good m;ﬁagemenc systems after the
beginning of the year through constant monicoring and consistent handling
of 1nappropriate behaviors, and organized instructlon L0 maximize student
Lask-engagement and student success, Addicional 1nformation about cthe
results and methodology of the COS and the JHCOS can be found i1n Emmer,
Evertson, and Anders;n (1980}, Evertson, Anderson, Emmer, and Clements
(Note 2), Emmer aund Evertson (Noce 3), and Evercson, Emmer, and Clemencs
(Note 4).

Drawing on the classrocm dats collecced 1n classes of che more-
effecLive classroom managers in che JHCOS and the COS, he COET research
team prepared teachers' manuals and workshop activicies on organizing and
managing classrooms. Bolh the manual for elemencary school teachers and
for juntor high schcol ceachers contain specific guidelines and recummen—
dations Lo help teachers plan for the scart of che school Year, develop
workable :lassroom procedures and rulas, esiablish good environmencs Ln
cheir classes 1n the firsc weeks of school, maintain scudent account™
ability for work, organize ard present 1nstruction, and mairntain their
classroom management systems afcer the beginning of che year. The
manuals 1nclude checkliscs to help teachers orgawmize their planning
accivitles and case studies, or illuscrations, drawn from real classrom{
s1tuations.

The Classroom Management Iv :ovement Scudy (CMIS) is curreanctly being
conducced (o evaluate rthe exient €0 which the manual for elemencary

teachers and che ceacther workshop activities helped ceachers establish

and maintain good management systems 10 their classes. The study

1
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inzludes 41 teachers in Grades 1 rhrough & 1n 14 schools. Teachers
selecred for the study either had two OF fewer years of teaching experi~
ence, or were teaching for the first time ﬁn a new school or community
seteing, with a different studenc_popqlatxon or grade level., Before cthe

1980-198: srchool year began, teachers who volunteered for the study were

divided i1nto two groups, matched for years of experlence and grade level.

One grodp of 23 teachers received the manual, Organizing and Managing che

Elementary School Classroom, before school started and pariatipated 1n

one workshop before schooi and another asiter several weeks of school.
- The remaining _eachers were subsequencly divided inco two groups of nine
teachars each. One of these groups received the manual and participated
in a warkshOp_ befbre Christmas break. The other group received the
workshop and manual I1n the early spring.

Classes taught by all the reachers in the study were observed eight
‘times in the firsrt 8 weeks of school, and four additional times during
the firsct 2 months of 198l. Observers did not know the group assignment
of ieachers. Data collected 1include descriptive classroom nariative
records, student engagement racrngs, racings of student success, Lhappro-
priate disruptive behavior, logs of class time use, ratings of ceacher
use of specifi¢ instructionar management ctechniques, and cteacher
LnLerviews.

Although the CMIS 1s still underway, data from cthe first 8 weeks of
school have been analyzed, and these preiiminary resulcs indicate that
- durtng the first 2 months of school, classes rtaught by ceachers who

received the manual and beginning-school workshops (creatmene cteachers)

had ocignificantly higher levels of student task-engagement and appro-
v

priate behavior. Treatment teachers were also rvated by observers as

-
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being c¢learer in communicating expectations and information to students,
in establishing more efficient routines and procedures, and in being more
consistent 1n @monitoring and managing studeat behavior. Teachers
reported that they found the manual and workshops to be very useful,
ralevant, and appropriate for c:heir classroom sectings.  Thus, che
teachers have been able p¢ implement recommeunded management behaviors.

\ These preliminary results from the elementary level treatment study
support findings reported from the COS and suggest that by following
guldelines based on resulrs of that study, elementary teachers are motre
likely to be able co establish and maintain good learning climates 1n
their classes. In ctha 1981-1982 school year, cthe jumior high school
classcoom management teachers' manual will be tested ia a similar study,
the Junior High Classroom Managament Improvement Study (JMIS).

Classroom Management Presentations and Workshops

In this seccion we will briefly review practitioner—oriented presen-
tations and workshops coaducted by Classrvom Organization and Effective
Teaching (COET) gsraff during che 1979-1980 and 1980-1981 academic years
;nd make recommendations about the conduct of similar sessions, based on
feedback and formal evaluations we have received. Table 2 lists
practitioner—oriented presentations cond;cted between September, 1979,
and April, 198l. Lectures to groups consisting mainly of educacional
researchers or university personnel have not been included on this lisc.

In planning and conducting sessions, COET scaff has worked with four

CEDaR  member educational laboratories: Appalachia Educacional

Laboratory (AEL), Norchwest Regional Educational Laboratory (NWREL) ,
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Southwest Educational Development Laboratory (SEDL), and Mid—-Continent
Regional Laboratory (McRel), They have sponsored or co-sponsored class=
room management workshops based on COET research 1n several staces, as
well as dissemunating research findings throug. their regular regional
exchange publications, Ocher presentations have been sponsored by
federally funded projects suchn as the Desegrezation Assistance Center at
Kent State University, by school systems such as the Cleveland Publaic
Schools and the Austun Independent School Duistrict, and by state
education agencies of Ohio, Loursiana, Texas, Alabama. aod [orth
Carolina. 1In many lnstances, requests for presentations on classroom
management research have grown from stace or local needs related to one
or both of two issues: commitments to improving student basic skills
aéh1evement and/or efforcs by local districts to help reachers deal éith
or prevent classroom managemenc problems attendant to school 1ntegration
efforcs. ]

Time allocations for r2cear practitioner-oriented classroom manage-
ment presentationy varied from ! hour to 1 1/2 days. Audiences ware as
small as 20 and as large as 160, and included teachers, administracors,
supervisors or other Cteacher support personrel, scate agency staff
members, and others. Whil® content and accivities of presentations were
tairlored for different audiences and sectings, most of the presentations
had common elements., An effort was made to get qualitative feedback and
formal evaluations of azg many MNOET presentations as possible, In some
cases, evaluations were not available., In other cases in which a COET
staff member was onme of several presenters at a session, evaluations were

difficult Lo 1nterpret because responses “lumped” several presentations

or presenters together. Interprecable avaluations and comment Summaries

't-.
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obrained are presented ia Appendix B of ch}s reporc. These data subscan—
crate che following generalizacions abour presencacions based on research
12 classruom management.

All of the COET presentacions 1included, and usually began with, an
overvieJ of the classroom management Studies conducted by COET. Infor-
macion about the assumpCions and backgruund of COET’s recent work about
the classcooms we studred, che information chat was collecred in class—
rooms, and how that informacion was evaluated set the stage for recommen—
dations and activircies based on our findings. With a few exceptions,
workshop parcicipants have indicaced that rveviews of che sctudies cthem-—
selves were linceresting and lent credibilicy cto subsequent discussions
and recommendations. Some ceachers and adminiscracors have commented
that 1t was satisfying co learn decails of research that has shown that
many "cummon sense” practices are relaced to higher student achievemenc.
Other ceachers have commented that afcer hearing how thorough our studies
were, rhey decided to implement some of che recommendacions, although
some were contrary to what cthey had been raught or had assumed. A few
parcicipants indicated cthac they would have preferred less time spenc in
discussing the research and more crime spent discussing management or
discapline golucions.

Another generalazacion supported by presentation evaluations and
other feedback 1is that most parcicipancs judged that cime spent inter—
acting in small groups discussing classroom management problems and
solucions was Cime productively spent. This response was especially

characceriscic ©f parcicipants with direcr concact with <classrooms:

classroom ceachers, principals, and consulting rteachers or others

providing direct support for classruom creachers. Whenever cCime
9
\)‘ . 1 Y
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allocations and number of participants permicced, COET presencations
included at least one, and usually more, accivicies featuring small group
discussion of reszarch-based macterial 1llustrating ’common classroom
s 1tuacions aﬁa problems. Qur experience has been that 1if teachers are
presented with problems they recognize as relevant to ctherr classrooms
in non-threacening, solution-orienced terms (e.g., "Whar are some chings
Teacher C could do €0 help her studencs listén to and successfully follow
direccions?"), smail group work seldom lapses inco "gripe" sessions and
usually results in sharing of excellent ideas. Parcicipants indicaced
that they esgecirally apprecirated opportunicies to discuss classroom
organization yich others working in similar grade levels from different
schools.

Another comment consistently made by workshop parcicipanes was cthat
they considered the handouts to be very helpful. Some of cthese consisced
of case studies condensed from classroom narratives, Participants sa&d
chac cthese were valuable as sources of concrerte examples and 1illusera-
eions, or ideas they might Ctry 1n rheir own classrooms. They also
commented that case study macerial, or narrative excerpts, helped them to
recognize their own classroom problems or strengths.  "Looking 1ineo"
anocther teacher's classroom helped them to see and to analyze cheir own.
Ocher handouts simply outlined or summarized findings from COET classroom
manégemenc studies, wusually 1in the form of specific gurdelines or
suggestions for orgamizing and managing classrooms. COET scaff
developed (hese 1n response to repeated requests for copies of our
preseniation overhead transparencies and tuotes. Qutline handoucs were

especlally helpful to participants who wanted to be able to duplicate our

ERIC | 1o
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workshops or share our research findings with others inm their school
difcricts Or organizations.

Other comments frequently made in evaluacions of €OET classroom
management presentacions wére that mere fime was needed, that activitles
were rushed, or that additiopnal follow-up sessions were badly needed.
This may indicate that COET presenters have had difficulcy selecting
appropriate agmouncs of information and activities for various time frames
and audiences, It 1s also a reflecrion ©of che facts that classroom
management and organization 1s a large and multi-faceted topic, that COET
presenters felt a commitment to share as much informstion and activities
as possible with practitioner groups, and that, in many cases, audiences
aé}eared to have enormous 1nterest in the area of classroom management.
Qur approach was o present as much information and to sample as many
different acctivities as cime possibly allowed. Depth of discussion and
relaxed pace undoubtedly suffered, especially when only one session of 3

or fewer hours was available.

Recommendat 1ons

A primary objective of this report ;s to provide recommendations,
guidelines, and activities to readers interested in conducting practi-
tioner workshops based on COET research on classroom management . The 13
suggested activities that follow are accompanied by specific recommendaf
tions and directions for use. In addition, based on feedback from work=-
shop participancs, the following recommendations for planning and

conducting a workshop are offered.

1. Number of parcicipants. In order to facilitate wuse of

activities other chan lecture, aim for workshop groups of 15 to 50

participants.

1i
Q 4. -
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2. FaciliLies. For a workshop with a variety of activities,
including presencation, discussion, individual and small group tasks, the
tdeal sectcing 1s a single spacirous room with tables each seating f1§e to
si1x people. Alcternatively movable chairs or desks can be arranged for a
variety of activities. Several of the activities suggested require use
of an overhead projector and a screen which can be seen by everyone in
the audience. ©One activitly requires a videotape player and monitor(s).
Lf available, use a color videotape player with a Pause buCton.

3. Time. Each of the activities suggested has an estimate of
mintmum ¢ime that should be allowed for che accivicy. ) When planping
sessrons, allow extra cime for introductions, breaks, wrap-up discus—
sions, evaluations, housekeeping chores, etc. A single 2-hour block of
trme 15 a minimal allocation to give overview information and to sample
an aceivity or two; 3 hours 1s betcer. If all 13 suggested activicies
ara2 used and 1f any addicional problem scenarios are developed locally as

suggested, two workshop sessions of 3 or more hours will be needed.

4. Planning activities. When conducting your classroom management

sessions, alternate presentacion of information with parcticipant actlvi-
tires, such as small group work or, at least, individual ctasks such as
reading or watching a videotape, The 13 activities suggested in the
following section are sequenced o0 provide some variecy and changes of
pace. Encourage questLions and discussion throughout.

5. Small groups. As noted above, one of the strongest messages we
have recerved from our workshop participants, particularly reachers or

those worliing closely wicth them, is chac classroom management workshops

should include opportunities for people to discuss problems and share

 Q 12
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tdeas for solutions. We recommand using some of the problem solving

activities included with this repore and/or developing other activities
Lo structure small group discussions. Lf possible, use gfoup leaders to
keep discussions on 9rack and solution~oriesnced. The maFerxals them~
selves and subsequent large group dLS;ussxons should also contribucte Lo a
positive approach. When forming groups aim for units of five to seven
participants, 1including personnel from different campuses and of
different experience levels. If most participants are classroom
teachers, group according to grade levels taught {(primary, intermediate,
or jumior high). i

6. Modeling. COET workshop participants have frequently indicared
that they were aware of whether presenters modeled good organization and
management behaviors by being well prepared and organized. A workshop on
classroom mangement and organization is a poor occasion to exhibit sloppy
preparation. unclear communication, or confused directions.

-

7. Local development. Materials and activities included with this

repoft represent only a selection of materials which have been used In
COET praccicioner workshops. Ideally, they should serve as models for
local development of materials and activities. Feedback from our presen-
taclons and workshops supports the generalization chat participants
respond positively to examples and case studies drawn from situations
closely relaced to ctheir own. Alchough the guirdelines, illustrations,
and discussion problems included in cthas report are applicable to wosc

public school setrings, additional materirals reflecting local practices,

standards, or existing problems should be developed and used.

1320




Classroom Management Workshop Activities

The following !3 practicioner workshop activicies based on results
of COET classroom manzgement scudies are provided for readers wishing Co
conduct classroom management presentations or workshops with groups of
teachers or ceacher support personnel. Appendix A contains handouts,
overhead transparency masters, and other materials that can be used in
the accaivities. Readers may use all of the activities ip the suggested
sequences, or may choose activities according to local needs and
inrerests and available cime.  Minimum cime allocations for all
activities are estimated for uyse in planning.

Suggested acctivicties are clustered into chree topical areas, as
follows:

COET Research on Classroom Management

Activicy 1 Introducing COET Studies of Classroom Management

Orpanizing Classrooms at the Beginning of the Year

Activicy 2 Evaluacing Classroom Arrangements

Acravity 3 Discussing Guidelines for Classroom Rules and
Procedures

Activity 4  Small Group Discussion of Procedural Problems

sctivity 5  Sharing Rules, Rewards, and Penalties

Activity 6 Case Scudies of Teaching Procedures

Actavity 7  Videotape of the First Day of School

Activity 8  Planning Accivicies for the First Day of School

Malntaining Good Learning Environments

Activity 9 Discussing Guidelines for Managing  Scudent
Behavior

Activity 10 Small Group Problem Discussions

o
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: Activicy 11 Introducing Guidelines f£or Maincaining Scudenc
Accouncabilicy
Accivicy 12 Sharing Accouncabilicy Procedures
Accivicy 13 More Small Sroup Problem Discussions

Ic should be nocted chat while accivicies in che "organizing class—
rooms ac che beginning of che year" cluscer are parcicularly uéeful éor
ceacher 11n-service workshops before school béglns, many ~arr_: equally
usefuf for reacher workshops lacer in che year. For examplg, AcCivi-
cies 3 chrough & focus 3pecif1ca!1y on planping and céaching.procedures
and rules to students at che~ beglhning of che year, but changés in
procedures and rules may also be made afcer che béginning of che school
year. Teachers should be encouraged co review~ehe15.sgc of rulas and
prucedures periodically co loo& for,problemﬁgreas as follows:

1. Rules are no longef enforced;

2, New procedures are needed;

3. Consequences are not used consiscencly;

4, Thare are discraccions Ot irricacions chat can be dealc wich;
and/or

5. Scudencs are frequencly lefc wich noching co do.
The guidelines presenced in Accivicy 3 can be used co reassess procedures
and rules and choose and ceach new ones as needed, '

Accivicy 1: TIncroducing COET Scudies of Classroom Managemenc

You may wish €o begin a workshop by celling parcicipancs about Che
research chac has been done by che COET Project focusing specifically on

effeccive classroom management ac boch elemencary and junior high school
A

levels. The informacion outlined under ''Classroom Management Scudies' 1in

chis report can be used to prepare an overview of cthe résearch. This
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information need not be presented 1n detail; an overview might consist of
only a brief description of the purpose of the series of studies (to find
out how effective teachers establish and maintain good learnming eaviron=
ment s in their classes), the populations studied, the methods used, and
the results. Appendix A contains three overhead transparency masters
descr:»1ng the studies, the kinds of information obtained about class—
rooms 10 the studies, and their results. Terms used on these transpar—
ency masters are explained in the "Classroom Management 3Studies" seetion
of this report. The minimum time for this activity is 20 minutes.

Activity 2: Evaluating Classroom Arrangements

An important part of organizing the classroom and facilitating
instruction 1$ che arrangement of furniture and materials in the class—
room. HE are not reccmmending one specific classroom arrangement.
Rather, we recommend that a number of gi‘udelines be considered when
choosing an arrangement. Appendix A contains an outline, "Guidelines for
Room Arrangement,” which presents a list of corsiderations and Cips ro
use when arranging the room and materials. In addition, there are two
drawings of room arrangements cthat we have used to 1illustrate the
recommendations made on the outline.

To begin a workshop activity on room arrangement, ask participants

‘ (teachers) to draw their current or desired room plan. It would be
nell.pful to provide paper, pens or pencils, and straight edges. We have
used computer cards as straight edges. Afrter the participants have
completed drawing their room plans, suggest that they refer to them
during the" discussion €O frllow and take notes about possible changes

they eould make. -
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Present and discuss the guidelines for room arrangement 1n
Appendix A, using an overhead transparency of a room érrangement' co
tllustrate. One of the two overhead transparency masters 1n Append1XA -
can be used, or you may draw your own. The drawings we have provideé are
not drawn to scaie, The small squéres labeied "OP" are the overhead o .
projectors, present in most classrooms and usually movable. The projec-
t1on screen may be assumed to be recractable and located above che
"frouct” chalkboard. Aga1n,‘these are pot meant to be ideal room arrange-
mencs. I1f chere 1s time, allow particlpancts to critique cthe sample
arrangements and offer better suggestions. Minimum time for Activicty 2

1 25 minuces. -

Activity 3: Discussing Guidelines for Classroom Rules and Procedures

Establishing an effective system of classroom rules and procedures
requires (wo phases: a) Prior to the beginning of school, 1t _is
necessary to decide what behaviors are acceptable and unacceptable in che

classroom, to idencify rules and procedures that will be peeded to main—

taln appropriate behaviors, and to choose a set of rules and deterrents,

or penalties. b) When school begims, it is necessary to teach rules and

procedures systemacically and consistently enforce them. This and che .
following five activities focus on these Lmporrant aspects of establish—
ing good classroom management. & good way to begin this part of the
workshop 1s by going through che outline entitled "Classroom Procedures
and Rules" 1n Appendix A. This outline points out the steps for planning
and teaching rules and procedures, emphasizaing che sceps used at the
beginning of the school year. These steps can also be uysed 1n revising

rules and procedures, should problems arise.

17
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In the seccion calted "Planning Procedures and Rules )"

four sceps
are liscted. Step 2 contains a long list of areas for which procedures
are needed 1n mosc classrooms. This list s nor meant to be exhaustive.

Addicional procedures might be required for particular grade levels or

sectings. Scep 3 refers to the rules teachers use for their classrooms.

9 The scacemencs 1n cthi1s sctep imply chat the cteacher should choose the
rules and present them co students as a "fait accompli." Some workshop
paftic1pancs have asked 1f students should be allowed to parcic1paﬁe in
chaosing che rules to "promoge ownership.!" Our research indicates that
it is wmportant for ceachers tco identify specific rules, or at least
specific areas that require rules. Student participation may include
discussing the racionale for rules, identifying examples of behavi;fs
which are covered by general rules, or suggesting or choosing particular
rules in areas 1dentified by rhe reacher. An advantage to having rules
chosen in advance 1s that the list of rules can be posted dﬁzn students
encer the room, facilitating the communication of behavioral expectarions
Eo chem.

Another question which arises during che discussion, of rules is the
desirabilicy of positively versus negactively stated rules. Both wmay be
appropriate. Positively stated rules (e.g., Raise ycur hand to be called
on.) have the advantage of srating rhe desired and/or expected behavior.
Negavively srared rules (e.g., Mo rumuing in cthe ciassroom.) may be

usaful by clearly prohibiting undesirable behavior. The question, of

whecher cto have general or specific rules may be answered in a similar

way. Specific rules are sometimes needed co govern speclfic behaviors

that are 1mportant to cthe teacher, whereas- general rules may serve co

cover a number of behaviors. --An i1mportant point to remember when using

18 25
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genaral rules 1s that ytudents must be given specific examples of.
behaviors chat fall under each rule.

Step 4 includes a parcial list of consequences. The comnsequences
are divided 1nto rewards and penalties with examples given which require
liccle, moderate, or much efforc }o use, This list 15 not meant to be
exhauécxve, nor. are the consequences listed nec¢essarily recommended,
Even 1f there 1s a school-wide system of rewards and penalties, each
teacher should state his/her classroom system incorporating the school-
wide system. By having a variety of consequences, che teacher will be
‘more likely to have something chat 1s rewarding or Ppunishing for every
student.

The section enticled "Presenting Rules and Procedures" concains four
steps whlcp e 1mportant for conveying behavioral expectations co

ctudencs. These steps ate relevant whenevar a new rule or procedure 1is

tnscatuced during che school year. Minimum cime for Actrvity 3 1s

1 .

20 minutes.

Activity 4: Small Group Discussion of Procedural Problems

Ask Pparricipants to consider the list of procedures given on the
outline, "Classrouvm Procedures and Ruies," ino Appendix A.  Give Chem
several wminutes to look over cthe list and check cthose areas in which
their ¢lasses have had problems in the past. Then have the teachers meet
1o small grbups to discuss these areas, sharing ideas that have workeﬁ
for different procedures, and suggesting other areas thar Trequire
procedurns. Estimaced minimum rCime for this activity is 20 minuces.

Activity 5: Sharing Rules, Rewards, and Penalties

Structure swmall group discussion £or parricipanis to share and

discuss classroom .rules, rewards, and penalties, or deterrents. Ask
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participants to share specific :deas that cthey Have used sucéessfully.
The list of consequences on the outline can be used as a starting point
for the discussion. If cthere is time, it is helpful to have a report
back session in which each group describes one or two best ideas
generated by rhe group. This will facilitate the exchange of ideas
across groups and grade levels. Time for this activity is 20 minutes.

Activity 6: Case Studies of Teaching Procedures

Case Studies A and B contained in Appendix A illustrate how proce-
dures were taught by two teachers at cthe beginning of the school year.
For each case study there 1s a copy for use by participants, and a second
copy with underlines and steps listed for use by cﬁe presenter. On che
prescnceér's copy the presentation steps described in the outline are
noted and corresponding parts of the description are underlimed. Give
parcicipants the copy without rhe steps listed. Ask them to read Case
Studies A and B and, individually or in groups, label cthe steps used by
the teachers in the presentation of the procedures, using the teaching
steps listed under "Presenting Rules and Procedures’ on the %u1delines
discussed in Accivity 3. In addicion, have the participants underline
the evidence for each step. The presenter can use the marked copies of
the case studies to lead a discussion of the steps used in presencing the
procedures and 1n answering other questions which may arise, such as Che
following:

”

L. Why was Teachexr H so picky and demanding? By being demanding at

the beginning of che year as she taught the procedures, this cteacher
showed her students chat they would be expected to follow her procedures
closely and cthat she wunld be monitoring tu be sure that the§ complied.

This promered efficient funcrioning of her classroom and let students

!
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know exacely what they needed to do to succeed. As a resule, the climace
of this room was relaxed and pleasant chroughout cthe year.

2. Why did Teacher B go into so much derarl when students had been

tn_school for several years and probably knew how to head a paper?

Teacher B established expectacions for carefully and correceciy done
papers beginning with the heading. She did not assume students would
kinow what to doj racher, she told studencs e:acctly w.at she wanted in che
heading and why, making it clear to all students.

Mintmum time for Activiiy 6 is 15 minuces.

Activity 7: Videotape of che First Day of School

L3

One outgrowch of COET research 1is a videotape encitled "Effective
Classroom Management 1in cthe Elementary School," produced by the
Assocration for Supervision and Curriculum Development (ASCD) in collabo-
racion with the Auscin Independent School Districe. This 30-minute color
videotape contarns a re—enactment of the Firsc few hours of the firsc day
of school in an effective teacher's classroom. The videotape, which may
be purchased from ASCD, is accompanied by a five-part discussion guide,
The first seccion of the guide concains a description of the research
done'by the Correlates of Effective Teaching Project (now the Classroom
Organtzation and Effective Teaching Project) ac che Research and Develop-
‘ment Center for Teacher Educacton. The second section describes che
management’ principles and activities demonscraced in cthe videolape. The
third ;eCCLOn ts an aunotacted script which refers to principles described
1n the seéond section, In the fourch seceion, reactions or responses to
the cape are discussed, and areas of confusion are clarified. The Final

secclon of the guide contains a lisc of discussion questions which may be

used with the tape.




COET staff members have developed addiciomal materirals for use with
the videotape. Appandix A concains an oucline of comments £o use when
incroducing the videotape. Ir contains information from the discussion
guirde which forms a context for viewers, and it also introduces an effec—
tive acoivity plan to use with the tape. A good way to structure the
viewing of che videotape 1s to show Che rape in segments with introduc—

> tory comments at the beginning of each segment. The "Viewing Guide for
the First Day of School: Effective Classroom Management 1n the

Elementary School™ in Appendix A yas developed for cthis Ppurpose. It

suggests dividing cthe cape into four segments and noctes beginning and

ending keys. Under each segment 1s a list of events which occurs in the

segment and some ch‘;ngs t0 watch for and te chink about., By uwsing a

. pause button on the videotape player, the presenter can stop the cape
afcer each segment, and focus che actcencion of parcicipants on 1mporcant

s

points for each segment of the videotape. Participants can be asked to
make notes on techniques ysed or questions they may have. ]

We recommend chat the videotape be shown 1n the manner suggested
above and r(hacr time be allowed for discussion. Discussion may occur
during the segment breaks or at the end of the ctape. The discussion
questions ac the nend of the discussion guide, which accompanies che
videorape, and the potnts listed on the viewing guide may be ugsed co

conduct the discussion. Minimum time for Activity 7 1s | hour,

Accivicy B: Planuing Accivities for the First Day of School

Appendix A contains aun overhead Ctransparency mascer Liscing some
ganeral guidelines for planning accivities for the firsc day of school in
e1ther elementary or juntor high classrooms. The guidelines are based on

characcerisctics of first day plans cthat were implemented by more
I
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effective teachers in COET sctudies. Using che cransparenc , discuss Che
guidelines wich parcicipancs. Then divide cthe participants into small
groups and assign ctasks of liscing specific first-day-of-school acciv-—
1t1es and/or ouclining ctencative firsc day plans. This accivity works
best when grouvs consist of members who are i1ncerested in similar grade
levels and who have wvarying amounts of experience. Each group should
prepare a plan or a list of accivicies for a differenc grade level. At

-

the end of the small group work period, ask one member of a primary grade

level group and one from an upper grade level group ro describe the plans

ot some of rhe activicies chat we stced in their groups. Acciv-

ic1es chatg

Showing materials and supplies needed;

Conducting a get—2 quainted activity;

Doing simple academic activicies, such as review;

Introducdng an exciting pew Copic of study;

Playing & game students already know or cam easily learn; and
Dowtng a simple arc or craft accivicy.

Activity 9: Discussing Guidelines for Managing Student Behavior

In addicion to finding out how effective classroom managers orgaunize
their classes at the begtpning of cthe year, COET studies have ideutified
teaching behaviors that are significant in masntaining good classroom
management systems afcer the firsc few weeks of school. This accivity
anrd che gext four focus on some of the major management aspects of

malncaining che classroom environment. The outline encitled "Maintaining

I




Good Learning Environments" in Appendix A presents four keys co good
classroom management and some gurdelines for implemencing each. Go over
the "Keys," "Momicoring Tips," "Four Simple Ways co Handle Inappropriace

* and che suggescions on ignoring behavior. (Save the macerial

. Behavior,'
oa accountability for later.). In past COET presencacions, que cions have
frequent ly been asked about che 1ssues of seleccive :gnoring and teacher

: flexibrlrcy versus consiscent handling of behavior. These are good areas
1n which 0 encourage discussion and exchange of ideas. It 15 important

Lo pownt ouc, however, that i1gnoring inappropriace behavior and consis—

cency in managing scudent behavior are two variables cthac have consis-—

e

tently differenciaced effeccive and less effective classroom managers 1in
COET scudies. Many excellent classroom managers selectively ignore some
rnapproprrace student behavior, especially afce} cheir classroom manage-
menc system is well escablished. No omne is coctally conriscent; many
situacions require flexibilicy. Nevercheless, in COET studies, frequenc
1gnoring of inappropriate behavior and iaconsiscenc management of scudenc
behavior have consistencly characcerized ceachers with poor classroom
management. Effeccive classroom managers, as a group, Cended o ignore
very litcle imappropriace behavior, especirally ac che beginning of che

school year, Minimum cime for Activicy 9 is 15 minuces.

Activicy 10: Small Group Problem Discussions

Appendix A contains two problems scenmarios enmcicled "Improving Class

Behavior” and "Transitions." Use chese co scructure small group

dirscussions. To beginm Lhe accivity. grve participancs copres of che

firsc page of each problem acciVicy sheec. Ask the groups co read the
;

brief description of the problem and chen brainstorm €O generace

solutions. Ask one group member to make a lisc of all specirfic sugges-
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crons and 1deas generated by the group. Afcer che groups have had an

opporcunicy co discuss boch problems, pass out the second pages of che
cwo problem accivicies sheets. These have some suggescions for
solutions, buc chey are noc complece lists. One way co wrap up the
discussion acCivity Ls to ask groups ro report on any solutions or ideas
that are noc listed on che discribuced pages. Minimum Cime for
Accivicy 10 1s 40 minuces.

Accivity 11: Incroducing Guidelines for Maintaining Scudent

Accouncabilicy

Discuss wich parcicipants che six accouncabilicy steps listed on
page two of the handouc, "Mainiatming Learning Envivonments.” Point ouc
chat effecciveness in keeping scudents responsible for work requires noc
only close monicoring of scudent work by cthe rteacher, bur also clear
ceacher communicacron of expecctations, direccions, and assignments.
Minimum cime for this discussion 15 5 minuces.

Activicy 12: Sharing Accouncability Procedures

Appendix A concatns a handout encicled "Examples of Accouncabilicy
Syscems." Afcer parcicipants have read chese examples, structure a
sharing session by asking 1f anyone uses or knows of other systems or
ideas chac éork in helping scudencs co be responsible for and keep track
of cheir work. Minimum vtime for this discussion 1s 10 minuces.

Activicy 13: More Small Group Problem Discussions

The problem scenartos, "Giving Directions” and "Managing Group
Inscruccion,” in Appendix A are both relaced co che issue of student
accounLabiILCy for work. Use cthese for small group discussion and
problem solving 1n the same way chat Activity 10 was conducced. After-

ward, discuss che suggestions lisced on the second pages of both activity

25
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sheers, This discussion will provide pariticipancs wich specific sugges—~
trons for implemencing some of the six sceps 1n maintaining student
accountabilicy discussed 1n Activicy 11, Minimum cime for Accivity I3 1s

45 minuces.

Il
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Table 1
Population and Data Base Facts about COET Descriptive

Studies of Classroom Management

ELEMENTARY SCHOOL CLASSROOM ORGANIZATION STUDY (COS)
(1977-1978)
27 Elementary Classes (Grades 2-4)
8 Ticle I or Near-ticle I Schools
27 Teachers (0-30 Years Experjence)
16 2-Hour Observations per Teacher

900+ Hours of Classroom Observation Data

JUNIOR HIGH CLASSROOM ORGANIZATION STUDY (JHCOS)
(1978-1979)
w5
52 Mathematics Classes (31 Seventh, 21 Eighth)
50 English Classes (28 Seventh, 22 Eighth)
i1 Jumior High Schools
51 Teachers (0-19 Years Experience)

14 Observacions per Class per Teacher

1,400+ Hours of Classroom Observacion Data
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Table 2

Pracciciconer Orienced Presencations

on Classroom Management and Organizacion by COET Staff Members

Sponsoring Organization

September, 1979 to April, 1981

Activity Descriptioa/
Audience/Location _Scaff Member(s)

Date

Appalachia Educational
Laboratory (AEL)

" Texas, Educacion Agency
Scace of Texas

Assoclarion for Supervision and
Curriculum Development (ASCD)

KEDS DPesegregatlon Assistance
Cencer, Kenr Scace Universicy

Austin Independent School
Discrice

Presentacion at R&D Speaks in Mache- Ed Emmer
mati1cs Regionmal Conference. Sctace
education agency personnel,

university and teacher center

represencacives from 1l scaces.
Aclanca, Georgia.

Presentacion of research on effec— Julie Sanford
tive classroom management 1n junior

high school., Area Inservice Meet-

ing for Vocactional Homemaking

Teachers. Auscin, Texas

Presentacion at Urban Curriculum Carolyn Evercson
Leaders Confareace. Associrate Super-

incendencs for Inscruccion from

nacion's 30 largest cities. Dallas,

Texas.

Inservice workshop on classroom Julie Sanford
managenent and teaching effecrive-

ness, 160 ceachers from Columbus

Independent School Districc.

Columbus, Ohio

Inservice presentacion on class- E¢ Emmer
room management research for junior .

high school science ceachers.

Auscin, Texas

September, 1979

November, 1979

December, 1979

February, 1980

February, 1980
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Sponsoring Organizacion

" Table 2, Concinued

Activity Description/

Dace

Austin Independent School
District

Association for Supgrvision
and Curriculum Developmenc
(ascp)

Soucthwest Educational
Development Labs (SEDL)

Northwest Regional
Educational Laboracory
(NWREL) :

Mid-concinent Regional
Educational Laboratory

(McRel)
Austin Independent School
DisLrice

Appalachia Educacional
Laboracory (AEL)

29

Audience/Location staff Member(s)
Presencation on Classroom Manage- Ed Emmer
. ment, Senate Bill 8 Workshop for
Student Teacher Cooperating
Teachers. Austin, Texas
Workshop on Characteristics of ! Ed Emmer

Effective Classrobm Management.
ASCD Curriculum Study Inscicute.
Chicago, Illinois

R&D Speaks Session on Classroom
Management. Stace and local edu~ -
cacion agency personuel from eight '

states and represencatives from AEL
and CEMREL. Dallas, Texas

Barbara Clements

Workshop on recent research ot
teaching effecriveness., Scace
education personnel and University
faculty members from six scates.
Portland, Oregon

Julie Sanford

Presencacion of overview of COET
research. Rocky Mountain Training

Inscitucte. Estes Park Coloradg
; : %

Carolyn Evercson

Inservice teacher workshop on Ed Emmer
beginning the school year.

Austin, Tzxas

Overview of COET rescarsh presented Barbara Clemencs

at conference, Improving Basic Skills

for Classroom Management Techniques.

Scace and LEA persomnel from nine “
scates, Montgomery, Alabama

March, 1980

May, 1980

May, 1980

June, 1980

July, 1980

August, 1980

*

August, LS80
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Table 2, Continued

Activicty Descripeion/
Audience/Locacion

. 'Scaff Member(sl_

Dace

Sponsoring Organization

Educaction Service Center
Region Thirceen, State of
Texas and Austin Independent
School Districe

Austin Independent School
Discrict

*

Appalachia Educacional
Laboratory (AEL)

Applachia Educarional
Laboratory (AEL) and State
of Alabama

University of Texas, College
of Educacion

North Carcolina Department of
Public Instruccaion,
Appalachia Educational
Laboratory {AEL)

Two workshop sessions on che
beginning of schkool. Bilingual
Communicacion Skills Conference for
ceachers. Auscin, Texas

Austin Independent School Discrict
Adminiscracors' Workshop Session on
Classroom Menagement and Effeérive
Teaching. Austin, Texas

Two day workshop based on COET
restarch at conference, Improving
Basic Skills Through Classroom
Management Techniques. Scacte and
LEA personnel from 10 staces.
Columbus, Ohio

Workshop on COET classroom
management tesearch af conference,
Improving Basic Skiils Using
Classroom Management Techniques.
State, LEA, and Ui versicy personnel
from Alabama. Birmingham, Alabama

Two presencations on classroom
organizaction at cthe beginning of
schoel for student teachers in
elemszncary schoels. Austin, Texas

Workshep on COET reszarch on
classroom management. State, LEA,
and Universicy pérsonnel from the
state of North Carélina. Raleigh,
North Carolina

+ Julie
Barbara

Barbara
Julie

Barbara
Julie

Barbara

Barbara

Sanford
Clements

Clanents
Sanford

Clemencs
Sgnford

Clements

Clemenrs

Auguse, L1980

1980

Au

o

ust,

November, 1980

November, 1980

December, 1980

February, 1981

G
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Sponsoriag Organtzation

Table 2, Continued

Activity Description/

Audleace/Locarion Sctaff Member(s)

. |

Date

Cleveland Public Schools
Classroom Support Project

Louisiana State Departmenct
of Educarion, Projecr
SPUR

Ohi1o Stace Department of
Education

i~
Austin ILodependent School

Districe

Classroom Management and Julie Sanford
Organization Workshop for
adminisrrarors, supervisors, and
consulting teachers from Cleveland
Pubiic Schools. Cleveland, Ohio
Wworkshop presencations on classroom Julie Sanford
management and organization,
Adminisrrarors, supervisors, and
consulting teachers. Baton Rouge,
Loutsiana, and surrounding areas and
from Hammond, Louisiana, and
surroundinf, areas. Baton Rouge,
Louisiana, and Hammond, Loulisiana
Overview and workshop presentacion Julie Sanford
on COET classtoom management

research., Spring conference, Skills

for Bducacional Excellence, actended

by scate and LEA personnel from tche

stacte of Chio, Columbus, Ohio

Julie Sanford

Administrators' Workshop on Improv—
ing Ciassroom Management in the
Elemencary Schools. Adminsisrracors
and supervisors frem Che Austin
Independent School Districe.
Austin, Texas

Barbara Clements

February, 1981

February, 1981

April, 1981

April, 1981




APPENDIX A
Workshop Materials for Use

- With Activities Described in This Report
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(Activity 1)

COET DescripTive STuDIES OF
CLASSROOM MANAGEMENT

ELemMeNTARY ScHooL Crassroom OreanizaTion Stupy (COS)
(1977-1978)

27 ELemenTARY CLAssEs (GRADES 2-4)

8 TitLe I or NEAR-TITLE [ ScHooLs

27 TeAchers (0-30 YEARS EXPERIENCE)

16 2-HourR (BSERVATIONS PER TEACHER

900+ Hours oF CLassroom OBseRVATION DATA

Junior HieH CLassroom Oreanization Stupy (JHCOS)
(1978-1979) - '

52 MatHemaTiCs CLasses (31 Seventw, 21 EigHTH)
50 EngLIsH CLasses (28 SEVENTH, 22 E1GHTH)

11 Jun1or HieH SchooLs

51 TeacHers (0-19 vEARS EXPERIENCE)

14 OBservaTiONs PER CLASS PER TEACHER

1400+ Hours oF CLassroom OBservATION DATA

“ERIC , 7 :

Full Tt Provided by ERIC.
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(Activity 1)

CLASSROOM DATA SOURCES

CLassrooM NARRATIVE RECORDS
STuneNT ENGAGEMENT RATINGS
COMPONENT RATINGS

TiMe Logs

TeacHER QUESTIONNAIRES
AND INTERVIEWS

STUDENT ACHIEVEMENT TEST SCORES

STUDENT RATINGS OF THE TEACHER
(JHCOS onvry)

Y4
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(Activity 1)

IN COET STUDIES,

EFFECTIVE CLASSROOM MANAGERS

1) Prannep crassroom PROCEDURES AND RULES CAREFULLY AND
IN DETAIL

2)  SysTemaTicaLLy TAUGHT STUDENTS PROCEDURES AND EXPECTED
BEHAVIORS

%) MONITQRED STUDENT WORK AND BEHAVIOR CLOSELY

4) DEALT wiTH INAPPROPRIATE BEHAVIOR QUICKLY anD CDN%ISTENTLY

5) ORGANIZED INSTRUCTION TO MAXIMIZE STUDENT TASK ENGAGEMENT
AND SUCCESS

6) CoMMUNICATED DIRECTIONS AND EXPECTATIONS CLEARLY

ERIC

A ruiToxt provided by ERl
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(Acrivity 2)

Guidelines for Room Arrangement

— T ii——

A ———— el ——

KEYS TO GOOD ROOM ARRANGEMENT

%

High traffic areas are free of congestion,
Studencs are always visible to the teacher.

Storage space and necessary materials are
readily accessible.

Students can easily see inscructional
displays and presencations,

T —— — e -

)
AVOLD UNNECESSARY CONGESTION IN THE FOLLOWING AREAS:

Group work areas, centers and Stations

Pencil sharpener and crash can
Bathrooms, sink and water founcain
Bookshelves and storage areas
Students' desks

Teacher's desk

TIPS FOR ARRANGING FURNITURE

L. Make sure all students can gasily see:
You, when you are presencting informacion
Chalkboards
Overhead projector screenm

Inscruccional displays
2, Keep 1n mind potential distractions such as:

Windows and doors
Animals or other inceresting displays

Small group work areas

3. Leave plenty of room around student desks so thar you can get ro
each student when monitoring.

4, Locare your desk, work areas and instruccional areas wheré you can
see all of the students all of che time. Avoid placing centers and
work areas 1n "blind cormers" where you will not be able to monitor
adequately,

5. Plan to sear students who need extra help or accencion close to
where you will be most of the gime,

43




(Activity 2)

6. 1f you must use tables or desks with 1nadequate storage space, you
will want to have "tote trays" or bouxes for student belongings and
materi1als, These should be easy for students £o gert to, but out of
the way.

41

7. Even 1f other arrangements are te be used later in the year,
consider placing student desks in rows facing the major instructional

areas at the begimming of the year. This minimizes distraccions for
the studencs and allows the teacher to monicor behavio: more readily
and to become familiar with individual students' work habits.

STORAGE _SPACE

*¥  Place imstructrional materials that you will need where they are
ea»tly accessible to instructional areas,

* Include adequate, convenient space for students' coats, lunch
boxes, show-and-Lell items, and macerials.

* Find easily accessible shelves on a bookcase for those everyday
books and maLerials that will not be kept 1n student desks.

w Place long-term, seldom—used or special vecasion 1tems at the back

of cupboards, on top of cabinets, or out of the room, if
possible,

OTHER THINGS TO CONSIDER

I. Plan a pariicular lucation, easily seen by all studencs, where you
will post assignments for the day (or week, 1Lf possible). This can
be done on the chalkboard, a bulierin board, poster on a wall, large
tablevL, or individual assignment sheecs,

2. Check all electrical equipment (e.g., overhead projector, record
player, movie projector) ro be sure 1t 1s working and that you know
how Lo uze 1L, before using it in class. Be sure 2 plug is within
easy reach, or have a sturdy extension cord available, Plan a space
to post instructions for the use of complicarted eyu'pment.

3. Wall space and bullerin boards provide excra areas to display
rules, procedures, assigned duLies, calendar, schedule, studen. work
and extra credit activities, In addition, ceiling space can be usged
to hang wobiles, decorations, and student work, and windows can be
used for displays, decorarions, gnd studen. worlk,

- et S

[

eveloped by che Classroom Organization and Effective Teaching (COET)
roject, Research and Development Center Ffor Teacher Edugation, The
niversity of Texas at Austin 78712, This project was supported in part
by cthe Nacional Inscitute of Education, Contract OB-NIE-G-80-01l6, P2.
Thé opinions axpressed herein do not necessarily reflect the pousiLion or
oficy of che National Institute of Educarion and no official endorsement

. by that office should be inferred.
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(Activicies 3, 4, & 5)

-~ )

Classroom Procedur.s and Rules

PLANNING PROCEDURES AND RULES

l. Decide what behaviors are acceptable or unacceprable in your
classroom. Find out about school rules and policies,

2. Idencif, necessary procedures for functioning in the classroom.
Some of the areas for which you will need procedures include:

Use of classroom space and facilicies: bachrooms, pencil
sharpener, sink, supply shelves, cencers and SE/;lons

Use2 of other parts of che school: "playground, Eyndhroom,
water founcains, library, lining up and paSsing chrough cthe
halls .

Whole class activities and seatwork: student participation
(raise hands), cues to gee studencs' accention, making
assignmencts, passing out supplies, talk among students,
- what to do when work is finished, headings

Small group acctivicies: movement jinro and out of group,
bringing materi1als, behavior in and out of che group,
contacts with the teacher

Keepinyg students accountable for cheir work: turning in work,
handing back work, make-up work, giving feedback

I
Begrnning and end of school {class) activities: Pledge of
Allegiance, birchdays, schedule for the day (class),
cleaning up, instruccions for homework

Administrative macters and housekeeping chores: taking roll,
assigning helpers, what to do during delays or when che
teacher 1s out of the room -

Special activicies and safety drills: field ctraps, -parcies,
fire and disaster drills i

3., [Identify general rules for behavior and post them 1in the
¢lassroom,

Choose 3-6 rules that will govern behavior in your classroom,
1n addicion to your system of procedures,

For rach genmeral rule, decide what specific behaviots will be
covared and plan to explain the rul.; and present examples
to the scudents.

Ln
I

-




(Activicties 3, 4, & 5)

4. Choose a variety of reasonable and suitable consequences of
appropriate and 1nappropriacte beavior. Include both rewards and
pPenalries. Some examples of each include:

Rewards

Fequiring liccle or no efforc - smile, compliment, a cheery
noce on an assignment, going [irst to lunch or recess,
leading che line .

Requiring moderacte ef forct — happy face or star, positive
note co parents, reward cime 4 4 center

Requiring much efforc — field crip, parcty, a token system
used Lo earm rewards or privileges

Penalcies

Requiring liccle or no effort - eye contact, having the
student scace the rule broken, change sears, being
last in line

Requiring moderate effort - staying after school, loss of
privilege, call to parents, isolarion 1n hall or room

Requiring much efforc - crip to principal's office,
corporal punishment, bewng denmied a speciral class
event (e.g., fireld crip)

©

PRESENTING PROCEDURES AND RULES

. Teach rules and procedures syscemarically, using:

Explanaction: defimcion in concrete terms, discussion of
racionale, demonstracion, examples of specific
behaviors

ot .
Rehearsal or practice, using cues or signals {e.g., bell, hand
raised, cercain word) when appropriace

Feedback: specific and accurate i1nformacion abour compliance,
review and reteach, if necessary

2. Sequence your teaching of rules anad procedures so that they are
presented to scudents as they are needed.

3. Review school pyles and policies regarding other school areas
(e.g., playground, lunchroom, passing cthrough halls) prior to their
use. GCive feedback on student behavior when they return.

4. Remember that a necessary and imporcant part of the teaching of
rules and procedures 1s consistent enforcement and use of
consequences (positive as well as negative).

Developed by rthe Classroom Organization and Effective Teaching (COET)
Pruject, Research and Development Center for Teacher Education, The
University of Texas at Austin 78712. This project was supported in parc
by the Nacional lnscicucte ©f Education, Concracc OB-NIE-G-80-0116, p2.
The opinions expressed herein do not necessarily reflect che posirtion or
policy of the National Insc:ituce of Education and no official endorsement
by that office should be inferred. '




_ﬂ

(Activicy 6)

Caae Study A: Teaching a Procedure

-

. Preaencation
Deacription ateps

s

In preparation for having che children write
a brief account of cheir summer, che cteacher
teaches them the kind of heading she will require
on all writcen work, In her plans she has
decalled cthese steps.
On the frone blackboard Teacher I has princed Demonstracion
a sample heading for students' papers. She
polnts to it, explaining to che studencs chat she
expects this heading to be on every assignment
they do. She then points to the top lefr-hand

side of che sample page and says .hat the stu- Explanation
dents should wricte their names chere. She and
explains chat she canngt recognize handwriting  Rationale

yet and cherefore wouldn'c know to whom a paper

belongs if it doesn't have a name on it. Teacher

I chen points to cthe line below where she has

wrictten '"Reading." She explains chat actually

thi1s line is for c¢he subject of the assignment

and will <change when <che students do an

assignment in anocher subject such as wmach,

spelling, science, or language arcs, On che

rrght hand side of the firse line, students are

told co put che name of cthe school. The ceacher .
has writcten Smich Elem, here. $She explains cthat Rationale
she has abbreviated or shortemed cthe word

elementary so that 1t will fit more easily on the

line, Then she repeats the word "abbreviate and

gives the definmicion, Under che school name, .
students are instructed to put cthe date, Here

the teacher pownts ouc the calendar they may

refer to in the fucure for the date. Teacher I

then asks the class 1f there are any questions

about the heading. When there are no questions,

-

Teacher I tells che sctudents to cake out one Rehe arsal
sheet of paper and a pencil and put cthe correcg
heading on che paper Teacher I then circulates Feedback

around__the room checking and correcting the
students' work.

Developed‘by the Classroom Organization and Effective Teaching (COET)
Project, Research and Development Center for Teacher Education, The
Universicy of Texas at Austin 78712. This project was supported im part
by che National Inscictute of Bducation, Contracct OB-NIE~-G-80-0116, P2.
The opinions expressed herein do not necessarily reflecc the position or
policy of che National Inscicute °f Education and no of ficial endorsemenc
by that office should be 1inferred.
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{Activity 6)

Case Study B: Teaching a procedure

Pregentation

Desgription Sceps
Teachet H tells her class chat they only have 6 L1/2 Rationale
hours 1n a school day and there is so much to learn, A4s
a resylt she keeps a-strict time schedule and she
expects her students to move quickly and quiecly from
one activ .ty to another, Teacher H shows the studencs a
kitchen cimer and makes it ring. She cells the students Cue and

that cthis will be a very important signal, When this
bell rings the students are expected to put away the
materials chey are using and move to the next activily
as quickly as possible. For instance, afcer reading che
teacher will ring che bell signalling chat students are
to put away their reading materials as quickly as
possible, After reading, all students are then to move
quietly co che rug where they will have a Spanish
lesson. The rteacher asks 1f there are any questions,
No student raises his hand, so the Teacher 3ays she
would like for them to practice, She notes chat Cthe
students have paper and pencil our on cheir desks, that
they have been using to write a story. [eacher H says
she will give them time to finish the story later on in
the day so chey should put ctheir materials in Cheair
desks and come quickly to che rug when chey hear ghe
bell. At this point, ‘the teacher rings the bell.
Students immediately begin putting away their materials
and moving toward the rug, Several studencs line up to
get drinks of water aud one goes to the .bathroom. When
everyone is on the rug in a circle around the ceacher,
she refers ro the clock on the wall, saying cthat i€ cook
the students three minutes to put cheir materials away
and pet Co the rug. She ctells che students chat they
are third graders now and are capable of moving faster

than tnat, She adds chac cthey should be seated on the .

Tug Ln a clrcle 1n one minute, that it was not time €o
use che bathroom or gect a drink of water except 1in_an
gmergency. She asks the students if they underscand.
- The studencs all aod solemnly. Teacher H then inSCruccs‘
the students to return to their desks, Cake out their
paper and pencils and get sec ro pratrice again coming
to the rug. Sctudents g0 quickly back ro their desks,
taking out ctheir materials. When all are situatad,
Teacher H rings the bell and students agaln put away
their materiais, 8o to the rug, and sic in a circle.
After all che students are sectled, Tescher H smiles and
thanks the students for doing a super job, chat 1t had
only 1aken them one minute four seconds Lo get to che

rug.

—,

explanacion

.

. Rehearsal

Cue and
rehearsal

*

Feedback

Cue and
rehearsal

Feedback




Cage Study A: Teaching a procedure

Description

i

(Activicy 6)

Presentacion
Steps

Teacher H tells her class chat they only have 6 1/2
hours in a schoel day and there is so much to learn. As
a result she keeps a scrict rcime schedule and she
expects her students to move quickly and quiecly from
one activity to another. Teacher H shows the students a
kicchen timer and makes it ring. She tells the scudencs
that cthis will be a very important signal. When cthis
bell rings cthe students are expected to put away the
materials they are using and move to the next activiry
as quickly as possible. For instance, after reading the
teacher will ring the bell signalling chat studencs are
to put away their reading materials as quickly ds
pessible. After reading, all students are cthen to move
quietly to the rug where they will have a Spanish
lesson. The rteacher asks if there are any questions.
No sctudent raises his hand, s0 cthe Teacher says she

would Llike for them rto practice. She nores cthat cthe-

studencs have paper and pencil our on their desks, that
they have been using to write a story. Teacner H savs
she will give them cime to finmish che story later on in
the day so they should pur ctheir materials 1ia cheir
desks and come quickly to cthe rug when they hear cthe
bell. At this peotnt, the cteacher rings the bell.
Studencs 1mmediately begin putting away cheir materials
and moving ctoward the rug. Several students line up o
get drinks of wacter and omz goes to the bathroom. When
gveryone is on the rug in a circle around the teacher,
she refers to the clock on the wall, saying that it took
the students thr2e minutes to put their macerirals away
and ger rto the rug. She rcells the students thar they
are third graders now and are capable of moving faster
than that. She adds that they should be seated on the
rug in a circle in one minute, chat 1t was not time to
use the bathroom or get a drink of warer except in an
smergency. She asks the studencs 1f they underscand.
The svudencts all nod solemnly. Teacher H cthen inscructs
the students to return te their desks, ctake out cheir
paper and pencils and ger ser t¢ practice again coming
to the rug. Studencs go quickly back co their desks,
taking wut cheir macerials. When all are situated,
Teacher H rings the bell and scudents again put away
their materials, go cto the rug, and sit in a circle.
Afver all cthe studencs are sarntled, Teacher H smiles and
thauks the studen.s for doing a super job, thac it had
only rtakan chem one minute four seconds o get to the

rug.
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Case Study B: Teaching a Procedure

Presentation
steps

Regcription -

In preparacion for having the children write
a brief account of their suvmmer, the cteacher
teaches them the kind of heading she will require
on all wriccen work. In her plans she has
decailed cthese sceps.

On the front blackboard Teacher I has princ-
ed a sample heading for scudencs' papers. She
points to it, explaining cto the students that she
expects this heading to be on every assignment
they do. She chen points to the cop lefr-hand
side of che sample page and says that che stu-
dents should write ctheir names chere. She
explains cthat she cannot recognize handwricing
yet and cherefore wouldn'c know to whom a paper ,
belongs if it doesn't have a name on ic. Teacher I
then potncs co the line below where she has wricten
"Reading." She explains thac actually chis line
is for the subjecc of che assigoment and will
change when the scudents do an’ assignment in
anocther 3ubjecc such as -mach, spelling, science,
or language arts. On che right hand side of che
first line, studencs are rold to put cthe name of
the school., The reacher has writcen Smith Elem.
here. She explains that she has abbreviacted or
shortened the word elementary so chat it will fic
more easily on che lJine. Then she repeats cthe
word "avbreviate" and gives Tthe definicion.
Under che school name, students are inscrucced co
put the dace. Here cthe teacher pornce out che
calendar chey may refer to im the fucure for the
date. Teacher I chen asks the class if cthere are
any questions about the heading. When ‘chere are
no quescions, Teacher I rcells che studentcs to
take out one sheer of paper and a pencil and put
the correct heading on the paper Teacher T chen

- ctrculates around the room checking and correcting
the scudencs'work,

Developed by the Classroom Organizacion and Effeccive Teaching (COET)

\E?j»ecc, Research and Development Center for Teacher Education, The

1versicy of Texas ar Austin 78712, This project was supported im part

by the National Imsticute of Educaricva, Contract OB-NIE-G-80-0116, PZ.

The opimons expressed herein do not necessarily reflect the position or

policy of the National Inscitute of Education and no official endorsement
by chat office should be inferred.
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Cutline of Introductory Comments
THE FIRST DAY OF SCHOOL: EFFECTIVE CLASSROOM MANAGEMENT
IN THE ELEMENTARY SCHooL*

Background

Results of the Classroom Organization Studx;(COS), conducted by
the Classroom Organization and Effective Teaching Project (COET),
showed that a well-planned first day of school is an importamt step in
establishing good classroom management, This videotape jilluystrates many
things that c¢haracterize the first day of schooi 1in effective teachers’
classes, The tape contains a studio re—-enaccment based on classroom
research records of an actual c¢lass. It was published by the Associration
for Supervision and Curriculum Development and produced by the Austin
Independent School District in Austin, Texas,

Things to Keep in Mind as You View the Tape

* While che cape 1illustrates many effective classroom management
techniques for the first morning of school, 1t i1s not meant to be
taken as a perfect model. Variations in ceacher style, personality,
and personal preference affect how teachers choose 1o conduct their
classes. The rape was designed to serve as a beginning point for
discussion of what this teacher did, what the effects were, and what
might have been done differently or betcter inm other seccings.

* Events of almost a whole morning of school have been excerpted 1in
this 30-minute videotape. In order to include as many imporcanc
teaching behaviors as possible, much of the normal classroom
interaction was omitted., Relacively licttle scudent discussion 1s
shown, for example. One result is an apparently less relaxed and
lersurely pace than nofmal.

* Editing cuts are smooth, Don't be confused by activities cthat
seem Lo end abruptly. You may also notice that the cteacher never
seoms to vespond to students who have hands raised for recognition.
This was another side effect of editing the tape,

—— - P ]

*.., . .
this 30-minuce videotape is available from:

Assocration for Supervision and Curriculum Development
225 Horcth Washington Screet
Alexandria, Virginia 22314
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* A small number of studencs appears 1in the videotape. The classcoom

activities proftrayed on the cape were originally conducted with a
¢lass of normal size.

*  You may uotice cthat studencs appear to be raither mature for the
third grade. The wideotape was made at the end of the school year.
Studencs were volunteers from a third grade class 1n the Auscin
Independent School Discricr.

Activity Plan

The viewing guide for The First Day of School: Effective Classroom
Management 1q the Elementary School describes the events and rmporcant
things to watch for in each of four segments of the videotape., At che
beginning of each segment, the rtape will be paused to allow rime for
looking over the viewing nutes for the upcoming segment. As we watch
each segment, you may wish €0 make brief nores or marks on your guide as
reminders of things you would like to discuss at the end of the tape.

— iy =y wbn ——— b ———— . —r— e

Develuped by the Classroom Orgamization and Effective Teaching (COET)
Pruject, Rescarch and Development Center for Teacher Education, The
University of Texas at Austin 78712, This project was supported im part
by cthe National Institute of Education, Contract OB-NIE-C-80-0116, P2.
The opintens expressed herein do not uecebsarily ref lect the posicion or
policy of the Nacitvnal Institute of Educacion and no official endorsement
by that office should be inferred.
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{Actavacy 70

Viewing Guide for
THE FIRST DAY OF SCHOOL: EFFECTIVE CLASSRDOM MANAGEMENT

IN THE ELEMENTARY SCHOOL

Segment | (Beginning of tape chrough incroduction Of Andrea)

EVENTS:
1} Sctudents® entrance into che classroom
2} Gercing name cags and rLaking seats

3) Incroduccions of ceacher and studencs

THINGS TO WATCH FOR AND THINK ABOUT:

*  Liming up outside room (a school policy that facilicaced an
orderly beginnming)

* Type of name tags and atcachment devices
*  Specific prarse ro ciarify direciions, expeccarions
*  The seating arrangemenct —- cables versus rows of desks

*  Signals ysed by the teacher

Segment 2 (Andrea to "Mere's our clock.") \

EVENTS: LY 4

1} Teacher begins to ceach scudents her expecrations for
behavior in che classroom

2} Introductions co che classroom icself

THINGS TO WATCH FOR AND THINK AROUT:

*  Use of defimicion, modeling, pracctice, and feedback co
teach che sctudencs a signal or cue

# . Teacher's awareness of students' concerns, needs for
reassurance, involvement, and succass

%  Bullding positive anLicipacions; incroduccion of some major
academic goals for che year

* Room arrangement —-- gpraffic patcerns, access ease, labels
c2acher uses

-t

— - — ] — —— —

* This 30~minute videotape is available from:

Associaction for Supervision and Curriculum Development
225 Norih Washingcon Strect
Alexandria, Virgima 22314

€3
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Segment {__(“Here's our ¢lock.” to Linda knocks)

EVENTS:
1} Discussion of school rules

2) Presencation of class rules and procedutres

THINGS TO WATCH FOR AND THINK ABOUT:
* Definming of terms and momitoring of student comprehension
*  SensiciviCty to students' need for a break, change of pace

*  Use of presentarion, defimition, demonstration or modeling,
monitoring student comprehension, student pracrtice and
teacher feedback in teaching rules and procedures to the
class

*  Another inscance of a8 school policy that made the beginning
of school easier

Segment 4 (Linda knocks ro end of crape)

EVENTS:
1) Teacher.gives directions for three procedural casks

2) Scudencs <arry out the tasks, while reacher monitors and
direcrs. (We see only part of chis sequence.)

3) Teacher presents directions for an academic cask

4) Studencs begin work; creacher monitors) cape ends

THINGS TO WATCH FOR AND THINK ABOUT: £
* Step-by-step presenCation
Teacher demonscracion of rasks

Student success; ease of rasks

* ® %

Use of specific prarse ro encourage and reinforce appropri-
ate behavior

*  Teacher waits for full atrencion before beginming inscruc-
cion

© %  Teacher’s effort to build group 1dencifications and pride
as a <lass

Al e —rty S— g e i st st

Develuped by the Classroom Orgamizacion and Effecrcive Teaching {COET)
Project, Research and Development Center for Teacher Education, The
University of Texas at Austin 78712, This project was supported in part
by the Narional Institute of Education, Contrace OB~NIE-G-80-0}16, P2,
The opiniuns expressed herein do nor necessarily reflect che position or
policy of cthe Nacional Institucte of Educarion and no official endorsement
by that office should be inferrved.
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1

Plan first-day activities.that will:

Keep students involved; avoid deadtime |
Provide success for all
Maintain a whole-group focus

Allow you to stay in charge of all
of the students all of the time

Provide variety; changes of pace

Establish a content focus; some

positive expectations

e
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Maintaining Good Learning Environments

—t—— -

KEYS TO MAINTAINING CLASSROOM MANAGEMENT

Active monitoring

Scopplng inappropriace behavior quickly

Consiscent use of consequences ’

Maintaining high levels of student
accountabiliey for work

MONITORING TIPS

1. During presentations, watch the whole c¢lass. Stand where you can see

everyone,
2, Move around the roonm, ~
3, While monitoring, wacch for: inappropriate behaviors, actending ‘\
- behaviors, appropriate materials on studencs' desks, failure to \
follow directions, signs of confulion or frustration, and completion 3\
of werk, ‘
4. Don't become so engrossed wiLth one student or small group that you
lose contace with the rest of the class., Sc<an the room often.
5, Don't ler students congregate around your desk, blocking your view of .

the resc of che c¢class.

6, Start seatworlk Aassignments as a group or at least under close super-—
vision.

7. Check assignments and record grades regularly.
-8, Look for opportunities to pralse students for appropriate behavior.
FOUR SIMPLE WAYS TO HANDLE INAPPROPRIATE BEHAVIOR

l. Make cye contact with of move closey t0 the offender. Use a signal
to terminace the behavior {e.g., a finger to cthe lips to stop talk-
ing, nodding at or pointing ro the student's desk if he/she is out of
seat), Monitor the student to make sure he/she ends the violation
and begins the appropriate behavior.

2. If cthe student is not following a procedure correctly, remind the
student of che <correct procedure. Have the student perform .the
correct procedure. Maybe he/she doesn’t undetstand 1t.

n
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(Activicies 9 & 11)

FOUR SIMPLE WAYS TO HANDLE INAPPROPRIATE BEHAVIOR {continued)

3. Ask the student to state the aﬁproprlate rule or procedure, cthen
follow 1c.

4, Tell the gtudent to stop rhe rule violation., Momitor che student
until you can observe approprirate behavior.

WHEN CAN INAPPROPRIATE BEHAVIOR BE IGNORED OR HANDLED WITH DELAYED
FEEDBACK? :

The prublem is momentary and not likely to escalate,
It is a mnor deviation.
Handling 1t would interrupt che flow of the lesson,
Orher students are not 1avolved.
STEPS IN MAINTAINING STUDENT ACCOUNTABILITY FOR WORK
1. ©Give clear and specific instructions for overall work requirements,

2. CommuricaCe assigaments and insCructions SO, that every child
uderstands chem. -

3. Keep track of what students are doing. Monitor during seatwork aw
cireck work davrly.

4, Establish procedures for checking assigmments in class, "

5. Develop grading procedures that will facilicate bookkeeping and thac
will be clear and fair to all students,

6., Provide regular, frequent academic feedback to students, Communricate
with parents frequently.

——— . —— r— e

Developed by che Classroom Orgamzation and Effective Teaching (COET)
Pruject, Rescarch and Development Center for Teacher Education, The
Untversity of Texas at Austin 78712. This project was supported im part
by the National Institute of Education, Contract OB-NIE-G-80-0L16, P2,
The oprnions expressed herein do nor necessarily reflect the position or
policy of the Natiwonal Institure of Educatron and no offi1cral endorsement
by that office should be inferred.
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{Accivity 10)

PROBLEM: IMPRCVING CLASS BEHAVIOR

Ms, Johnson 158 concerned because no macter how hard she ctries to
follow through with c¢lassroom behavior reguirements, her students
conctinue to talk, wiggle, and behave in ways that they know are not
acceptable to her. Within one typical l0-minute morning segment, she
wrote five names on the board for talking, after having warned them

several times co stop; she sent one student to stand ipn the time=-out

corner for not staying in his seat; she warned one girl ctwice about
gi1ving answers (o other students; and she threatened to send two bdys to
the office for running around the room, HOW CAN SHE IMPROVE STUDENTS'-
BEHAVIOR? &

Some Things to Congider

Planning rules and procedures
Consequences

Momitoring

Stopping inappropriate behavior
Ignoring inappropriate behavior

Clear directions and instruction

- e

Developed by the Classroom Organizgtion and Effective Teaching (COET)
Project, Reseatch apd Development Center for Teacher Education, The
Umversity of Texas at Austin 78712, This project was supporced in parc
by the Natrongt Institute of Education, Contract OB-NIE-G-80-0116, P2.
The opinions éxpressed herein do not necessarily reflect the position or
policy of cthe Nacional Institute of Education and no officiral endorsement
by that office should be tnferred. .
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(Activicy 10)

IMPROVING CLASS BEHAVIOR, Page 2

Some Specific Suggascions

Momcor the class conscantly, with the goal of anticipacing and
preventing msbehavior before it occur:

Give no more than one warning before following through with the scaced
consequences, :

Make sure that students nhave enough work to do, char they underscand
exactly what tc do and can do it, and that they know what specifiz things
they are to do afrer they fimish their work.

Scructurs some class time for student movement and ACELiviEy.

Whenever possible, scatements sbout behavior should be work-related and
positively stared: "You need Lo be working Problems 6 through 15. That
itnvolves no calking.,”" ‘"Afcer . have checked your compleced paper, you
may go to the liscemng cencer." "If you are haviag problems with chis
assugnment, raise your hand and I'Ll come to your desk."

£

Decide what minor inappropriate student behavior should be ignored.

Be sur> thalL staced consequences are appropriate Lo the behavior and that
you can and will carry chem out consistently, Include Ppositive
consequences for appropriate behavior in your posted list of specific
consequences.

Reward a. demic performance and other appropriate cl'ssroom behavior

regularly. Rewards may inciude ceacher atte.tion and*smiles, praise,
posted papers, stars or Happy Faces, treats, happy notes, privileges,
ecc.

Consider establishing a peer tutoring system chat will allow faster
studenLs £0 help slower ones without creating classroom disturbances.

- e rt—— ——

Developed by the Classroom Orgamzation ~nd Effective Teaching (COET)
Priject, Research and Development Center for Teacher Education, The
Unive "sity of Texas AL Austin 78712. This project was supported 1n part
by cthe National Inscitute of Education, Contract OB-NIE-G-80-01l6, P2,
The oprnions expressed herein do noc necessarily reflect the position or
policy of the National Institute of Education and no official eudorsement
by that office should be inferred.
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2 (Accivicy 10)

PROBLEM: TRANSITIONS

Ms. Sullivan's class is well behaved when they are involved tn a
lesson or assignment, bur they have problems with changes from one
accivity fo another (crams:icions). When the teacher tells studencs to
gert our Cheir math suprlies while she picks up or passes our papers,
students sctart £o calk loudly, and many leave their seats. Some sharpen
phnczls; others get drinks of water, wash cheir hands, or g0 ro Che
restroom. A few cont.inue to work on cheir previous assignment. The
teacher has to repeat her direcrions Lo the class many rimes, and Chere

Fl

ts confusion and delay. HOW CAN SHE MAKE THESE TIMES GO MORE
SMOOTHLY?

Some Things to Consider

Planning classroom procedures

Teach classroom procedures

Rouctnes for turning in work i
Monttoring

Stopping tnappropriate behavior

. - I ——tt i At

Developed by the Classroom Organization and Effecrive Teaching (COET)
Project, Research and Development Center for Teacher Educacrion, The
Universicy of Texas at Auscin 78712, This project was supported in parc
by the Mational Insctitute of Educactiom, Concract OB-NIE-G-80-0l16, P2Z.
The opinions expressed herein do not necessarily refiect the position or
polics ~ v e Narional Inscicute of Edudacion and no ofricial endorsement
by thar office should be inferred,




{Activicy 10)

TRANSITIONS, Page 2

Some Specific Suggestions

Avoird doing anything rthat interferes with your ability to monitor and
direct during ctramsitions,  Have reacher materials ready before the
transition. Don't allow comeups.

Teach students exactly what behaviors you expect during ctransitions:
voirce level, use of founcain, sink, pencil sharpener or bathroom, regular
procedures for turning in or passing out papers or suppli»s, ready
signals,

Limit students' movement around the room durlng cramsictions.

Rely on established pourines as much as possible.

Praise or orherwise reward students {or tables, teams, erc.) who follow
instruceions most quickly and quietly,

Use timers to encourage students to "beat the clock".

A —— r—— e ——

Developed by the Classroom Organizarion and Effective Teaching (COET)
Pruject, Research and Development Center for Teacher Educarion, The
Umversity of Texas at Austan 78712, This project was supported 1in part
by the WNational Imstitut~ of Education, Contractr OB-NIE-G-80-0116, P2,
The cpimons expressed herein do nor unecessarily reflect the Position or
policy of the Nationai Institute of Education and no official endorsement
by that office should be inferred.
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(Accivicy 12)

Examples of Accountability Systems

A primary grade ceacher uses her class's after~lunch res¢ break ro
check each student's morning searwork and give academic feedback. While
students rest with heads on desks and take cturns using bathroom
facitlitires, the teacher calls svrudents up one by one to her desk. Each
child brings up his or her morming work (which had been scacked neatly on
cach desk before the class left for lunch), and waits while the teacher
quickly checks and marks each paper. If an assignment 1s incomplete, the
teacher marks how far the student got and makes arrangements for the
student to complete 1t later. If an assignment 1s too complex po be
checked very quickly, the teacher checks 1t for complerioa only and keeps
1t for grading later.

— — — -

On Mundays, an elementary reacher gives ler students a schedule of
assignments for the week. The schedule 1s in the form of a pircture, such
as a girl holding five large balloons, with each balloon enclosing the
list of written assignments for a particular day. Students check off
each assignment as they complete it. The teacher checks on their pro-
gres» at the ud of the day. Any item not checked off on the day of
assignment must be completed the following day.

"

A juntor high English creacher uses a similar system. Ac the
beginning of each week, she gives each student a calendar for the week,
listing the activities chat will be done each day; what assignments will
be turaed 1n, rheir due dates, and the polrt valueg for each; any ‘tests
the studeats will be taking; and whac books and materials to bring o
class each day. Students use the calendar to keep up with assignmencs
and ro record their actual grades or points earned. At the end of each
week, Lhe calendar wmust be signed by parents and returned to the
teacher.

e v A ——

An wmportant tool in one jumior high scheol teacher's accountability
system was a notebook that she required her students to keep. In
addition to daily ass.enment$s and tests, the notebook included a dittoed
grade sheet, which was :ecrtioned for recording homework grades, rtest
grades, pop tesC sccves, and a notebook score. Students were [0 record
and average cheir grades on chis page for each six weeks' period and
compare theirr computatio.s with th2 teacher's to verify their grade.
Major tests were to be put in their notebooks after having been signed by
parents. The notebook also had a sectior for clsss notes, as 1L was
often necessary for the students to take notes in class.

Homework assignments were written on the front chalkboard and stu-
dents copled them in their notebooks. Homework was always checked and
had Lo be turned 1n on gipe ©Or the students would receive a zero. She
taught students how to average grades and demonstrated the effect a zero
would have on a homework average.

P"}r)




(Accivicy 12)

When work was checked by students in class, the teacher frequently
checked o see how many missed a particular question, and 1f cthere were
many, she explained the quescion 1n derail. During checking period, she
walked around the room looking at cheir papers. After all cthe answers
were discussed, she told them step~by-step how to determine the grade.
Pornts were deducted 1f a student fairled to use pencil or Lo wrice out
preblems. Then she told them to pass the papers quietly back cvo ctherr
oWners.,

She then called on students for their grades and recorded them in
her grade book. If students thought ctheir papers had been graded incor-~
rect Ly, they were to tell her the grade they were gi1ven and put thelir
paper Ln a designated place on her desk. She then checked 1t at the end
of the period. She reminded students to record grades on thelr grade
sheet and periodically told cthem how many grades they should have
listed.

Students who had been absent turned 1n their papers directly to che
teacher to be checked. Wiken students received low homework grades
because they did only part of the assignment, che teacher put a star
bestde the grade 1nt her book.

When fimished with an assignment, students were [0 work on thelir
next asslgnment or on extra credit ..oblems which were always available.
This teacher cautioned students to check over cheir work and to be sure
they had an A paper before turnlng 1T inm.

— - - — —— - —— ———— ————rah i — —

Develuped by the Classroom Organization and Effective Teaching (COET)
Project, Rescarch and Development Center for Teacher Education, The
University of Texas at Austin 78712, Thrs project was supported in part
by the HNational Institute of Education, Contract OB-NIE-G-80-0116, P2,
The opinions expressed herein do not necessarily reflect the position of
pelicy of the Natilonal Inmstitute of Education and no officral endorsement
by thar office should be inferred.
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o1 (Accivicy 13)

PROBLEM: GIVING DIRECTIONS

Ms. Jones 1s very frustrated because her students do not seem CO
listen to 1nstructions. She explains carefully whar to do, writes the
assignment oun che board, and asks for student questions: Neverthelesét
before the class really gecs started on the work, three or four students
typically come up to the ceacher's desk with questions. Others turn to
their neighbors with questions. After answering the same questions for
several scudents, she has Co 1interrupt everyone to go back over
instructlons. Or, she later finds cthat some students have done their
work incorrecrly. WHAT CAM THIS TEACHER DO '1‘0 HELP HER STUDENTS LISTEN
TO AND UNDEBSTAND HER INSTRUCTIONS?

Some Things to Consider

Planning instrucclons; ancicipatiung problems
Making assignments

Monitoring work .

b ——

Developed by che Classroom Organization and Effeccive Teaching (COET)
Project, Research ‘and Development Center for Teacher Education, The
Universicy of Texas at Austin 78712. This project was supported in part
by cthe National Instictute of Education, Contract OB-NIE~G-80-0ll6, P2.
The opinions expressed herein do not necessarily reflect che position or
policy of the Nacional Tnsticuce of Education and no official endorsement
by that office should be inferved.
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(Actavicy 13)

GIVING DIRECTIONS, Page 2

Some Specific Suggestions

Wait for all students' attention before beginning to give instuctions,

After giving 1nstructions, ask a student {(one who may need help) to
repeat the instruccions.

Quiz the class about what they are (0 do, rather than only 1nviting
questions,

Summarize instructions on the board.

Immediately afcer giving instructions to the whole class, go over them
with the slower studencs, either individually or (if chere are more chan
two) 1n a small group. L .

Watch all students’' faces carefully while you give directions. Look for
si1gns of confusion, inatteation.

Do a few problems {(questions) with the class. Show them exactly how
their papers should look. {An overhead projector works well for this.)

While you watch the c¢lass, have everyone head their papers and do one or
two problams, Announce the answer(s). Ask for a show of hands. Work
the problem(s) on the board quickly. )

Don'tc allow students T0 come up to your desk for help until everyome 1is
working steadily. Th%P allow only one at a time.

Don’t go to your desk, Circulate and look at every student’s paper.

— — —— —

Developed by the Classroom Organization and Effective Teaching (COET)
Project, Research cad Development Center for Teacher Education, The
Umversicy of Texas at Austipr 78712, This project was supported in part
by the National Institute of Educact ion, Contract JB-NIE-G-80-0116, P2.
The oprutons expressed herein do not necessarily reflect the position or
policy of the National Instituce of Education and no officlal endorsement
by that office should be inferred.

-
or

75




(Activity 13)

PROBLEM: MANAGING GROUPED INSTRUCIION

Ms. Hart 1S not at all satisfied with the way out-of-group students
work while she 15 working with a small group. Although she feels she
allows appropriate amounts of time for work to be completed and gives
thorough 1nstruccions before the small group starts, some students do not
follow seatwork directions and many never finish their work. A few
students fimish early, turm 1in cheir papers, and begin free cCime
accivicies, Soon many scudencs are visiting or using free Cime
dcrivicies. Ms. Hart has €0 interrupt. her work wich - the group €0
qLSC1pl1ne rowdy students ©Or answer questrons. ‘ WHAT CAN SHE DO TO
IMPROVE HER SETUATION?

Some Things to Consider

Planning procedures for seatwork and small group instruction
Teaching expected procedures ro the class
Planning inscructional accivities

Student <ccountability for seatwork

———— mr—— ety rb—

———— b—

Developed by the Classroom Organization and Effective Teaching (COET)
Project, Research and Development Center for Teacher Education, The
Univaersicy of Texas at Austin 78712. This proj.ct was supported in part
by the National Inmstitute of Educaction, Contract OB-NIE-~G-80-01i6, P2,
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policy of cthe National Insticuce of Education and no officral endorsement
by that office should be inferred.
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(Activicy 13)

GROUPED INSTRUCTLON, Page 2

Some Specific Suggestions

Maﬁp sure everyone understands instructions before starting groups.
Tell scudents ahead of time what will be checked, and when.

{f seatwork includes some silent reading, have listed oom the board some
reading comprehension questions which students will be held accountable
for when called to the group.

In order to have time to get the seatwork groups started right, give the
firsc small group a getting-ready task to complete before you join Chem.

Help students pace themselves. Show them on the clock how much time the
first assignment should rtake. Better yet, set & timer Uo signal when
they should be finished with a particular assignment and go on te the
nexc.

After working with a group for a while, give the students in group a
short task to do on their own while you leave them to check on progress
of out-of- group students and answer questions.

After a specified period, put small group students on a short task and
circulate among other students. Mark in red where each student 1s on the
first assignmenc. They can then start on their next assigoment, but
should be required to finish the first assigoment ac home or in class
lacer.

Or, when the small group has been given a short task, lead other srudents
in Quickly checking their first seatwork assignment.

Avoird allowing scudents Lo interrupt you with questions when you are with
a small group. Tell cthem to skip troublesome parts until you can talk to
them, or use student monitors (peer helpers).

Use a stgual (such as a hat or a flag) so studencs can tel! when they may
apprvach you with questions and when they may not.

— e —— — e —fa—

Developed by the Classroom Organization and Effective Teaching (COET)
Pruject, Research and Development Center for Teacher Education, The
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by that office should be inferred.
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Evaluaticns of Presentations and Workshops
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APPENDIX B

Evaluarieons of Presentations and Workshops

An effort was made to obtain qualivative feedback and formal
evaluations of as many COET presentations as possible, In many cases,
written evaluations were not available to the COET staff. In other cases
10 yhich a COET staff member was one of several presenters at a session,
evaluations were difficult ov 1mpossible o interpret because responses
did not differenriate presentations or presente}s. Incerpretable written

evaluations and comment summariss obtatned gare presented in  cthis

appendix,
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Appalachia
Educational
April 1, 1981 | Lakoratery

Ms. Barbara Clements

R § D Center for Teacher Education
University of Texas

Education Annex 2.224

Austin, Texas 78712

Dear Barbara:

By now, you have had a chance to study the final renort of AEL-Rx's workshop

- series, "Improving Basic Skills Using Classroom Management Techniques.® In
that report, we did not include any of the comments made by workshop partici-
pants. I am plecased to send you those comments now, but I would like to put
them into context

very few participants chose to write comments, relying instead on the Likert
type scales on the evaluation form. Moreover, the evaluation quéestionnaires
loohed more at workshop precesses than at specific presentations. As a result,
most participant comments were addressed to workshop-plannﬁrs.

The fact that COET was one of several presentations in Montgomery and shared
the platform at Columbus probably also cxplains why so few comments were made
on specific presentations. .

The most positive "comments” on the value of your research were, of course,

not comments, but actions. The fact that your research has been requested by,
and been made available to, educators in Alabama, North Carolina, Ohio, and
Pennsylvania attests to the value attached to it. The replications and
adaptations continue to impact educators. As you know, several North Carolinians
would like you te work with them this summer. Okio has expressed a similar
interest.

Along with the workshop comments, I am including two other items:
¢ photocopies of the formative evaluations from Montgomery;
e comments from the North Carolina conference.

Please feel free to use these, recognizing the inherently different nature of
formative evaluation comments as opposed to summative comments.
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Ms. Barbara Clements
April 1, 1981
Page 2

Again let me say that I have appreciated your cooperation in helping us make
our workshop series so successful. I hope that we will have the opwortunity
to work together soon.

Corgially,

i

David Holdzkom
Dissemination Specialist

DH: sk
SRO

Enclosures

cc:  Jack R. Sanders
Sandra R. Orletsky Q\\
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Workshop Participation Evaluation Comments

Montgomery, Alabama
August 4-6

®

Hopefully ('11 be able to irzerest our teacher education and in-service
staff in the Stallings/Clcments materials. (SEA staff)

I will styongly urge my school system to scek further information on
Barbara Clements' presentation. (LEA staff) .
The presenters really impressed me because they were so organized and
were people who knew their work and could answer any question with ease.
(Teacher Corps Intern)

Columbus, Ohio
November 5-7

Really enjoycd the classroom manigement portion--super., (consulting teacher)
Really enjoyed COET; will keep in touch with COET people regarding program.

University of Texas ,resentation was especially well-done and will be very
useful in my work. i A staff)

Overall, a very good, well-spent three days. Informfation given rapidly
(which T like) and it was well-founded and researched (valid). Can use the
inforiartion!  Super. (SEA staff) >

Very impressed with presenters! (SEA staff)

The COLT workshop should be required of all potential teacher candidates.
(SEA staff)

q -
COET wa: super! COET information will be useful for new-teacher workshops
and ¢n Performance-Based Teacher Education program. (university staff)

Much easier to share COET materials because of sequence clarity. (LEA staff)

Overall I am well plé sed with the workshop, particulariy the session om
COET. The Ohio Department of Education is interested in dlssemlnat1ng
COET. Discussions are already underway. (SEA staff)

I found the sessions on COET to be esbPecially pertinent to my interests
and position. I plan to recommend Barbara and Julie to OASCD planning
comnittee for the spring confercnce and to our County Inservice Board for
future inservices, (LEA staff)

This is the type of regtarcb that relates directly to "in the field"
needs.,  (LEA staff)
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Raleigh, North Caroiina (Replication)
February 27-28

The COET presentation was a model for such presentations--doubtful areas
were acknowledged, the material was not oversold, comments were treated
courtcously although with rather desperate haste to meei the timeline.
Absolutely first class. In fact, hest I have ever encountered for what
it was supposed to be. Tuoroughly professional. (SEA staff)

Two of the presenters were very good--their material was relevant, manner
excellent, well-organized, (SEA regional staff)

Many of the materials were very practical--especially from the COET project.
(LEA staff)

Session presented by Barbara Clements was most boneficial to me.
COET--excellent. (LEA staff)

Weuld like for Region 3 to bring Barbara Clements in for two full day
workshop. (LEA staif)
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Excerpts from Evaluation Report of
R&D Speaks in Matchemabtics Conference

Sponsored by Appalachia Educational Laboratory
Aglanta, « rgla
Septerher, 1979

(Presentation of COET research on classroom management in junior high
schoul mathematics elasses was 2me of several presentations at this con-
ference. Material excerpted oelow includes that most pertineni to the

COET presentation.)

Session IT: Topic 1, Emmer, Classroom Management. Twenty-two persons
responded to this session. The average ratings for this session were the

highest of the conference: dgeneral reactions. 3.57; quality. 3.64; and

usefulness, 3.68. Several persons informaily commented to staff that this
session was ppractical for individuals who are involved in planping in-service

programs for teachers.

4. General reactions to specific sessions. Recpond to the itoens Leleow
according to the following scale. Please comwent £reely on your
LESDORSOS,

1 = Lowest Rating; 4 = Highest Rating

sLosiot Yy 1.2 3 641 2 3 ¢]31 2 3 46|

Wopie Lr b r. Clussroom o 12 3[4 7 hs |
Tmagoment :

Topic 2: Rescarchers cn the 1 {5 ti0isiifs holsl2ls é 5
Pixing Line

Topic 3; i=ecemsww, Idca Sharing on 4 2 la 4 hiztaialslals
Dissemination/In-Service ) -

Commnents;

I just began Lhis job July 1, 1979 and was a secondary wath teacher bhefore
then. Lots of this was very informative and new for me and I ocnjoyed it
immenrely. I appreciated the invitation. As £ receive information I can
casily disseminatc it to my system's teachers through Math Department heads.

Use of A~V equipment not effeccive because of distance and seatinyg arrange-
nent.
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Excerpts from Evaluation Report of R&D Speaks in Mathematics Conference
Comments below refer to couference as 2 whole,

5. Most valuable aspect{s) of the turkshop (plcase comment):
The materials and references are very useful.

Becoming aware of available resources for supporting curriculum/instructional
efforts.

Information presented. .

-

Chance to meet with participants and learn of their problems and capabilities.

Ed Emmer's presentation was exemplary of what I expected at this conference.
reporting was what was most valuable.

Dissemination of relevant information. Competent Consultants. The opportunit
to interact with educators from other states.

Getting an overview of math research to confirm wy readindgs.

Review of research studies and how they can Le utilized to improve instructio
in the clagsroom.

Opportunity for intecraction. Opportunity to meet different kinds of groups o
persons,

Prescentations by Moser, Emmer, and Criscoll.

The opportunity to hear from those who devote a large portion o their time to
regscarch. Also, the opportunity to meet and interact with individuals from th
region, ]

Summary of gsources of information relative tu research findings.

Talking to persons with common interests.

Cross-scction of regearchers and practitioners, and policy-makers including
tcacher cducation.

Session I, Topic I--conteni and interaction presented,
The report on classroom management was probably the most valuable.

It was very informative and helped to open up my world from that of a classroo
teacher. (1) Realizing there is a rescarch group in this area interested in t
problems we teache»s f2 2 such ag motivation, classroom management, etc. I
fe-l this would be good for all teachers to know. (2) Very intercsting litera
ture received. (3) Hearing “experts" in their field.

Disscussion of the relationship of rescarch to the topic Particularly the
first session,

The interaction and reaction between researchers and those who will be handlin
the mathematics reports, either to disseminate them or use them, either person
_as practitioner or as coordinator/trainer.

Peview of resemarch iq math,

S -
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COLUMBUS PUBLIC SCHOOLS
AND
KEDS DESEGREGATION ASSISTANCE CENTER
February 19, 1930

and .
"CLASSROOM MANAGEMENT BF TEACHERS' EFFECTIVENESS IN A NEWLY DESEGREGATED “ET™ING"
SUMMARTZED
EVALUATION

"This reflects a random selection of approximately 10% of the comments which have
been typed exactly as they were written on the forms."

Please evaluate the workshop on the basis of High - 4 Low - 1

q 3 2 1
(36) (31 (2)

1. Please comment on the first half of the prcgram._ (COET Overview)

- VYerv interesting and informative I definitely plan %9 reassess my
room and use ideas that Dr. Sanford suggested. 1'm so glad there's
still time!!

- Excellent presentation - brief but effective. New teachers with
problems need in-house help. Excellent outline and sugges*ions,
brief enough to follow and practical.

- Introductions a tittle too long and took some time away from the main
speaker. Very informative talk; thanks for th2 handouts. 1 wish we
could see the manual and receive more intensive training on techniques
in follow-up sessions & in the classroom.

- The techniqu? used by main speaker for her presentation was very
effective. Material was easy to understand and can really relate it to
and use it i my classroom.

~ Introductions took too long -- I feel that the 2nd half was more worth-
while - when we were in the small groups. Reading the sheets to us lost
interest.

- Unfortunately, we were late in arriving but the just listening to the
end of Julie's lecture gave me some specific ideas to work on in my
classroom,

- Interesting but I conldn't see Overhead from back rows. Also, I'd
have liked more examples or case studies. Sarford is a good speaker,

2. Please comment on th2 second half of the program.

(Not COET)
Special Education Comments: - I have learned wore today than in any of
the required courses for teaching LD students. I wish we would had had
more tise,

- A tot of valuable information-a big lack of time.
the material in a very interesting way.

- Excellent. Spiaker wes easy to listen to & got his point across in 3
most interestingmanner. 1 wish we would have had more time!

sy presented
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Columbus Public Schools
February 19, 1980 - Summarized Evaluation

2. Please comment on the second half ¢f the program. {continued)
(COET workshop)
“ Standard Classroom Comments: -Once again, very helpful to me in

reassesing my classroom environment.

- Would like to see research in newly desegrated setting & open classroom
setting it appears that integrated middle class children are easier
to handle -- teacher X cuuid have been ineffective in teacher Y's
situation.

- Useful application of some of the criteria to a Tess theoretical
situation. Discussion period a little too long in small groups.

- We should have spent more time at the end comparing the 2 case studies.

- Interesting to hear other teacher's reactions to the narratives -- how
much they allow in their classrooms what are their expectations.

- Good but we needad to be able to apply the information to our own classes
“and situations. Case studies were a little Jong. Practical application

~ would have besn better.

¢
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Aruitoxt provided by Eic:

Additionat comente from Celumbus Public Schools workshop. Movember, 1980

Good to discuss with others 1n similar position as I am., Thanks!

The best., 1T felt it was a woneerful presentation. I didn't want to come,
but another teach’r ralked me into it and I am really glad. Thank you.

Narratives were interesting and in some cases could have related to present
classroom problems.

The small-groap interaction dizcussing the narrvatives was very good., I
would love to have 2een this im a film,

Interesting to see contrasting narratives. Could sze self in both narratives
and made me aware of some things I do that could use improving.

The information given was very informative and could easily be applied te
our present situations.

Gave us concrete ideas on how to assess own classroom. Ways pro remedy
various situations.

The first half of the program was very helpful for it helped to refocus

some classroom management ideas that tend to slip away with time. I thought
the second half was beneficial because ir gave the vpportunity to tszli to
other teachers to find out how they hanmdle individual problems.

Very interesting. Good to talk tO othar new teachers about experiences
and see someone else's class through a case study. .

Very good jdeas to help with classroom managemeut! I plaz to keep. I
gave it a 3 just because it had no specific directions re any problems
and prejudice with desegregation. Not all school day is classroom.

An excellent presentation that enabled us us to interact with one another.
There was sufficient time to think and reflect upon our own classrocms.
A very enjoyable and expanding experience. I enjoyed it.

I wouid really like to be able to see the manual on how to conduct the
school year {or how to start the school year).

yua

Dr. Sanford's material covered the major, basic organization of a classroom,
which I teel is importanmt for a successful year. As a follow-up, I would
like tc hear about how .o handle "those students'" who really need extra

help to fit into the >rganization.

————aa

Found it to be very constructive in evaluating my own classroom procedures
and interactions with my students.

Main speaker wac excellent., Through specific examples I was 2hle fto :elate
rthe material to my c¢lassroom. wcremely beneficial program. Wish I -.ad been
exposed to this type of material much earlier in my teaching career. Would
appreciate further information/wo,xshof :cncerning consequences, rules and

procedures, P

-




State of Louisiana
Project SPUR - Region Six
Workshop Evaluation Form

o

Baton Rouge Area

School System Project SPUR - Region VI Parish:__Classroom Management
EVALUATION SUIMARY bate: TFebruary 24, 1981
1. The organi.atlon of the workshop was:

2

3.

4,

5.

6.

7.

9.

10.

Poor 1 12 19 Excellent 4 .562
1 2 3 4 5 ’

The workshop objectives were:

Vague 10 22 Clearly evident 4.687
1 F] 3 & 5

Will the activities and informatlon presented be yseful to you and/er
your school system?
Not at all ? 25 Exceptionally well 4.781

1 2 3 4 5

Had the SPUR team or presenter made adequate preparation for this workshop?

None o 4 o5 Extensively 4,741
1 2 3 [ 5
Were the workshop activities presented in a clear and skillful mznner?
Inadequately 1 7 24  Adequately 4.887
1 P 3 4 5

Were the materials distributed useful in 3551st*ng your parish to reach
the SPUR goals?
Inadequately 10 20 Adequately 4.666

1 2 3 & 5

Interaction between you and the workshop presenter{s) regarding
perscanality, manners and appearance?

Poor 2 & %3 Most pleasing4 .531

1 2 3 2
Overall, I consider this workshop and the efforts of the presenter(s):
Poor ! t %6 Excellent 4.806

1 P 3

The session could have been more beneficial to me if Sée back.

The thing that helped me most about this session was See back.




9. It had been in two ¢r three sessions; realize the expense involved,
The film had been shown.
It had been only a half-day.
It had not gone past noon.
Cood pace.

V10, The activities and information presanted.
Resource material in classroom management.
It was timely and practical. ¥We can utilize the material to give workshops
in our own school systems. Very helpful. This workshop was outstanding!
Interaction. '
Being able to discuss the topics in small groups.
common sense input of presenter,
Case studies and simple way persented.
That a lo: was learned, and plan to put into practice.
The specific information gained that will assist with dnstruction.




School System Project SPUR - Region VI

1.

3.

4.

5-

70

8.

9-

10.

5
’

State of Louisiana
Project SPUR - Region Six
Workshop Evaluation Form

Hammond Area

Parish: Leadership Training Session

. Date: February 25. 1981
EVALUATION SUMMARY : {

The organi.atxon of the workshop was

Poor 2 1] 11 Excellent 4.37%
1 2 3 4 5 ;

The workshop objectives were:

Vague 1 5 18  Clearly evident 4.71
1 2 3 4 pot

Will the activities and lnforzatlon presented be yseful o you and/or

your school system?

Not at all 1 7 16 Exceptionally well 4.625
1 2 3 4 1

Had the SPUR team or presenter made adequate preparation for this workshop?
None 1 6 17  Extensively 4.666
1 F] 3 4 5

Were the workshop activities presented in a clear and skillful ranner?
Inadequately i 7 15 Adeguately 4.608

1 e 3 4 5

HWere the materials distributed useful in assisting your parish to reach
the SPUR goals?
Inadequately 8 18  Adequately 4.75

i 2 3 4 >

Interaction between you and the workshop presenter{s) regarding
personality, manners and appearance?

Poor 1 4 19  Most pleasing 4.75

1 2 3 4 .5
Overall, I censider this workshop and the efforts of the presénter(s):
Foor 1 8 14 Excellent 4.130

i 2 3 4 )

The session could have been more beneficial to me if Ség back.

The thing that helped me most about this session Was _Qea hack,

ey
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9.

10.

More time had been spent on soclutions to probelms rather than hearing about the
way research was done at University of Texas.

You would have got away from resource and had more innemctions with each other.
Less time had Ween given to background information on why's & how's of research.
We had much more time for additional activities.

We could have viewed a f_1lm or the videotape on the problems discussed today.
There was some variety in presentatiocn means. Perhaps share the videcotape that
was discussed.

It had been directed to particular problems in a junior high setting.

The sequencing of booklet was in order.

Tips for helping improve classroom management. Looking at certain types of
probelms and some suggzested solutions for the problem!

Material to use for inservice training.

The research helped me to appreciate my value system in education.
Time spent directly related to classrcom menagement. (Presenter was not dynamic.)
Providing ways of attacking problems of teachers in the classroom.

Materials to share. An excellent, useful sharing experience.

Re juvenate the ideas, thoughts, and suggestions on how to do in a class environment,
This program should be made part of an undergraduate course for those that plan

to teach at any level.

Practical, useful.

Practical information concerning specific examples of effective teacher behaviors.
Take home materials for future use are also appreciated. A great day - thanks, SPUR)
I feel I am on the right TRACK.

The lists of matzarial to give to principals to help them oriefntating new teachers.
The very practical suggestions that can be utilized in classroom management.

Thank you very much for allowing St. John to attend.

Mot only specific problems but suggestions for remedying the problems.

The session was super, material extremely useful for precontations, and I enjoyed
every bit of it!

The practical suggestions given.

These were everyday problems faced DY teachers.

Were handouts and materials given.

Were the case study, discussions, handouts of suggestions,

The problems prescnted and Lhe specific siggestions given.

The 1lnvolvement and examples of actual case studies,

-




EVALUATION SUMMARY
Bilingual Communication Skills Conference
Workshop Sessions for Elementary Teachers
"Beginning the School Year"

August, 1980

1, How useful will this session be to you during the schoel year?

Useless Not very Somewhat Very Essential
Useful Useful Useful
. Primary level 1 11 13 11 12
Participants
Intermediate
Level " 10 10

Participants

2. The Consultant exhibited sufficient knowledge of t!< content and was
adequately prepared. '

False Mostly Part True Mostly Completely
False Part False True True
Primary level 7 17 24
Participants
Intermediate
Level 6 14
Participants

Primary level participants N=48

Intermediate level participants N=20

Q 99 S’:}




A5CD Curriculum Study Institute . -
CUJcago, May 11~-13-80 _ Alternative Approaches to Discipline an
Classroom Management

SUMMARY INSTITUTE EVALUATIONS

1. Institute Program Format and Information. (Includes all presenters inr 3-day Imstitute)

AVERAGE RATING DISTRIBUTIONS
X N 5 4 3 2 1
Facilitics ' 4.0 3 6 19 5 1 0
Program Orgaﬁization 3.8 3] | 5 20‘ 2 4 0
Handouts 2.9 3 . 7 17 4 2 1
Overall Institute Evaluation 3.9b 28 - ‘ 3 "\‘23 1 1 0
- ——— ~ ‘ -——- 7‘()'
. Speakers  Ed Emmer (COET-Presentation only) /
~-~-Average Relevance Rating: 4.0 18 Range: 3.8 o 4.5
--Average Quality Rating: 3.8 16 Range: 32 to g g |
RATIHG DISTRIBUTIONS "
Relevance , Quality
5 4 3 2 5 4 3 2 1
8 5 2 3 0 5 6 2 3 0 :
Comments:

Introduction of how the study was done was not important. -

Super.

Unable to hear -- use mike

Particularly difficult to be last. Was very positive and informative!

r AN

IT1. Institute in General

1. Sufficient opportunity to ask questions? Yes 28 Ho 3

2. Were your expectations fulfilied? Yos 23 No 7

Iv. Recommenddfions for future HCSI's?

See hack.....

- 04

o —— i :
ERIC ng Range: "5-Superior; 4-Very good; 3-Average; 2-Below average; 1-poor.

IToxt Provided by ERI

| r 101




(Includes all presentations in 3-day institute.)

Certain speakers seemed to be vushed in their presentations.

Some information was general or presented poorly.

It would be helpful to have parts for elementary and a part for secondary.

Need more time to digest informatian. Schedule time for questions after

each presenter.

Time was crunched and pressure was to get through.

Spend less time developing a rationale for classroom management and an organizZed
approach to discipline. More time on alternatives of how to organize implementation
Have a 15-20 minute intervaction process which wouid bring @ "closeness” t0 those
who are spending 2% days together.

Have table “brainstorm" questions and comments for each speaker.

Please use microphone all the time. State questions or comments made by audience
so all can hear. ,

Elitoinale. the "anytime you have & questions you may ask it notion."

Final presenter should be a highly motivated type.

Need more information relative to handling discipline in secondary schools.
Handouts should include some of the most important subjects they would cover.

We spent too much time trying to copy the information rather than listening.
Ideas are good-good balance from Biggers to Young.

More participant involvement.

The HCSI was outstanding - I really have enjoyed my experiences. Allow time for
getiing to know participants for discussion. ' -
Qffer this again, .

Good variety of perspectives on one theme.

(o
<4
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